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Introduction to the Ohio Resident Educator (RE) Program Standards 
In 2006, the State Board of Education adopted new educator standards that describe what teachers and principals should know and be able to do at 
various stages of their careers (proficient, accomplished, distinguished). The educator standards also provide a basis for delineating development 
levels of skills and knowledge and an infrastructure for policy development and coherence. In 2007 the Ohio Department of Education (ODE) 
engaged stakeholders in a comprehensive analysis of teacher induction both from a policy and program perspective. The Resident Educator (RE) 
Program Standards were drafted as part of this effort and provide the foundation for the Resident Educator Program.  The program standards 
include rationale, expectations and indicators as well as supporting documents: a research base to support the program components and a planning 
tool to help districts assess their capacity to implement the Resident Educator Program.      
 
The Resident Educator Program Standards were designed for use by leaders across the preK – 16 continuum. Teacher preparation program faculty 
and staff will use the program standards to inform and guide them in the design and pilot of university programs that will align with and support the 
Ohio RE Program. District leaders will use the program standards to inform local implementation of the RE Program for the beginning teachers they 
serve, to make adjustments in their internal alignment of systems and to engage with teacher preparation programs to support the success and 
retention of beginning teachers. At the state level, the program standards will be used to support best practices and ensure consistency and fidelity 
to the Ohio RE Program requirements. 
 
In Ohio we value a comprehensive, high-quality multi-year induction and mentoring program for beginning teachers. The purpose of the RE Program 
Standards is to guide teacher preparation and preK-12 programs to: 
 

 Delineate a comprehensive system of professional growth and development with clearly defined roles for stakeholders including district 

staff, administrators, associations, Educational Service Centers (ESCs) and Institutions of Higher Education (IHEs);  

 Use research-based data and the Standards for Ohio Educators as a foundation for all aspects of program design and implementation;  

 Support and encourage a successful transition into the profession; 

 Focus on enhanced teaching effectiveness supported by continuous improvement at an accelerated rate; 

 Support successful mentoring practices with strategic planning and formative assessments of programs at state, regional and district levels;  

 Ensure that the schedules of mentors enable effective planning, conferencing and professional development in collaboration with the 

assigned resident educators;  

 Shelter beginning teachers from inappropriate workloads including the most difficult teaching assignments and working conditions; and  

 Create and sustain a community of professional practice through collaboration. 
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Definitions of Roles within the Resident Educator Program 
A Resident Educator is a teacher who holds a 4-year resident educator license and is working in his/her area of licensure in a school, district, 
educational service center or pre-school licensed by the Ohio Department of Education or Ohio Department of Job and Family Services.  
 
A mentor is an exemplary teacher who is assigned to provide structured support to the resident educator and trained in the RE Program 
requirements.           
 
A principal is the Principal, Assistant Principal or person in charge of a school site. 
 
District leaders are superintendents, assistant superintendents, principals, directors or other staff responsible for overseeing professional 
development and residency activities. 
 
A Resident Educator Program coordinator is the person designated or hired by a school/district to manage the Resident Educator Program.  
 
Program leaders are district leaders and/or program coordinators who are responsible for residency activities. 
 
Educational Service Centers are regional centers and staff that provide Ohio school districts with professional development, technology, support, 
planning and administrative services. 
 
Higher education faculty and staff are personnel working in regionally accredited Ohio private and public colleges and universities. 
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The Ohio Resident Educator (RE) Program Standards – At-A-Glance 
 
 
Resident Educator Program Standard 1: Program Administration and Leadership. Strong program administration and leadership are necessary to ensure the 
success of a Resident Educator Program. District leaders who have a depth of knowledge and understanding necessary to implement a high quality induction 
program provide the foundation. 

1.1 The RE Program is implemented collaboratively among REs, veteran teachers, administrators, mentors and teacher education programs that are 
collectively committed to increased student learning and achievement. 

1.2 District leaders designate an RE Program coordinator with clearly specified roles and responsibilities and build his/her capacity to be successful. 
1.3 RE Program leaders establish an implementation team whose members represent a variety of stakeholders and demonstrate the depth of knowledge 

and understanding necessary to inform and support the RE Program. 
 
 
Resident Educator Program Standard 2: Principal Role and Engagement. Principals provide the structure and create a positive climate for the Resident 
Educator Program’s support and assessment activities. It is through the support of principals and their collaboration with Resident Educator Program leaders 
that the Resident Educator Program will meet its goal of accelerating resident educator and mentor practice to improve student achievement.  

2.1 Principals actively participate in RE Program training and professional development opportunities. 
2.2 Principals sanction and protect time for mentoring and other RE Program activities. 
2.3 Principals take effective steps to overcome challenging aspects of teachers’ work environments. 
2.4 Principals engage with mentors in ongoing communication while understanding and respecting the necessary confidential nature of the mentor-

resident educator relationship. 
2.5 Principals engage with resident educators in ongoing communication designed to improve teacher practice. 

 
 
Resident Educator Program Standard 3: Systems Alignment and Linkages. An aligned system of induction, professional development and evaluation allows 
educators to focus and succeed in providing the best education for students and accelerate their own growth. The establishment and maintenance of strong 
formal linkages across the teacher professional development continuum, beginning with teacher preparation and residency through career teaching is 
necessary to ensure success. 

3.1 An interrelated set of systems supports the RE Program: fiscal, personnel and human resources, staff development, instructional program planning and 
communications.  

3.2 RE Program coordinators work with local teacher education program faculty and staff to provide a variety of professional development for educators. 
3.3 RE Program leaders, regional service providers and higher education faculty and staff collaborate on an ongoing basis to support, align and improve 

programs. 
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Resident Educator Program Standard 4: Mentor Quality. Selection of qualified mentors assures that Resident Educators receive high-quality support and 
assessment in the context of the learning environment. Initial training, on-going support and collaboration help to develop mentors’ skills, knowledge and 
leadership capacity. Mentors, when carefully selected and supported, can help create new norms of collaboration, inquiry and on-going learning. Mentors 
engage with other mentors and program coordinators to formatively assess their own practices in a process that mirrors Resident Educator formative 
assessment.  

4.1 RE Program leaders select and prepare mentors using well-defined criteria consistent with the mentors’ assigned responsibilities and state guidance. 
4.2 RE Program coordinators work with principals to assign mentors based on clearly communicated policies and re-assign them if necessary, in a timely 

manner. 
4.3 RE Program coordinators provide mentors with ongoing training and support to advance their knowledge and skills. 
4.4 Mentors clearly understand and respect the necessary confidential nature of the mentor-resident educator relationship. 
4.5 RE Program leaders assess mentor performance using multiple sources of evidence. 

 
 
Resident Educator Program Standard 5: Resident Educator Professional Development and Learning Communities. Beginning teacher professional 
development builds on teacher preparation, and is guided by a standards-based growth model that is differentiated and promotes communities of practice. 
Mentors and Resident Educators must be given time to observe, collect data and set goals. Mentors provide formative feedback to accelerate the growth, 
confidence and competence of Resident Educators. Resident Educator Program coordinators and principals provide support for the collegial and confidential 
relationship between mentors and Resident Educators.  

5.1 RE Program coordinators provide RE professional development that is ongoing throughout the residency and is tailored to support the needs of REs, 
schools and the district. 

5.2 RE Program coordinators emphasize the importance of and provide support for the collegial and confidential relationship between mentors and REs. 
5.3 Mentors and REs work together to develop trusting, reflective and professional relationships. 
5.4 Mentors support REs through the use of formative assessment data to differentiate and individualize professional development. 
5.5 Mentors and REs work together to engage in regular and ongoing communications designed to improve teacher practice and student learning.  

 
 
Resident Educator Program Standard 6: Resident Educator Performance Assessment. Engaging in standards-based formative assessment supports self-
reflection, recognizes beginning teachers’ developmental needs and promotes their career-long professional growth. The summative assessment serves to 
assure that resident educators have met the standards to be eligible for a professional teaching license in Ohio. Formative feedback complements the 
summative assessment in an effort to inform goals for Resident Educators and advance learning. 

6.1 Formative assessment activities allow for multiple opportunities for teachers to learn and demonstrate knowledge, understanding and applications of 
the Ohio Standards for the Teaching Profession and the Ohio Academic Content Standards in the context of their teaching assignments. 

6.2 Mentors and REs use multiple sources of evidence to identify individual teacher needs and guide support.  
6.3 RE Program leaders provide time to ensure that the formative assessment process is not compromised. 
6.4 Formative assessment activities support REs in meeting the standards for the summative performance-based assessment. 
6.5 RE Program leaders provide resources to support the completion of the summative performance-based assessment of their REs. 
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Teacher and Principal Standards and Resident Educator Program Standards Alignment 
The Resident Educator Program, consistent with the Standards for Ohio Educators, is based upon the themes of data-based decision making, 
communication and collaboration, professional development, and focus on student achievement.  
 

 OHIO STANDARDS FOR THE TEACHING PROFESSION AND PRINCIPALS OHIO RESIDENT EDUCATOR  
PROGRAM STANDARDS 

Data-based 

Decision Making 

Teacher Standard 3: Assessment 
Teachers understand and use varied assessments to inform instruction, evaluate  
and ensure student learning. 
 
Teacher Standard 4: Instruction 
Teachers plan and deliver effective instruction that advances the learning  
of each individual student.  
 

Resident Educator Program Standard 5:  
Resident Educator Professional Development and 
Learning Communities 
 
Resident Educator Program Standard 6:  
Resident Educator Performance Assessment 
 

Principal Standard 2: Instruction  
Principals support the implementation of high-quality standards-based instruction 
that results in higher levels of achievement for all students. 

Communication 

and Collaboration 

Teacher Standard 6: Collaboration and Communication 
Teachers collaborate and communicate with students, parents, other educators, 
administrators and the community to support student learning. 
 

Resident Educator Program Standard 1:  
Program Administration and Leadership 
 
Resident Educator Program Standard 2:  
Principal Role and Engagement 
 
Resident Educator Program Standard 3:  
Systems Alignment and Linkages 

Principal Standard 4: Collaboration 
Principals establish and sustain collaborative learning and shared leadership to 
promote learning and achievement of all students.  

Professional 

Development 

Teacher Standard 7: Professional Responsibility and Growth 
Teachers assume responsibility for professional growth, performance, and 
involvement as individuals and as members of a learning community.  
 

Resident Educator Program Standard 4:  
Mentor Quality 
 
Resident Educator Program Standard 5:  
Resident Educator Professional Development and 
Learning Communities 
 
Resident Educator Program Standard 6:  
Resident Educator Performance Assessment 

Principal Standard 2: Instruction 
 
Principal Standard 3: School Operations, Resources and Learning Environment  
Principals allocate resources and manage school operations in order to ensure  
a safe and productive learning environment. 
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 OHIO STANDARDS FOR THE TEACHING PROFESSION AND PRINCIPALS OHIO RESIDENT EDUCATOR  
PROGRAM STANDARDS 

Focus on Student 

Achievement 

Teacher Standard 1: Students 
Teachers understand student learning and development, and respect the diversity 
of the students they teach. 
 
Teacher Standard 2: Content 
Teachers know and understand the content area for which they have instructional 
responsibility. 
 
Teacher Standard 3: Assessment 
 
Teacher Standard 4: Instruction 
 
Teacher Standard 5: Learning Environment 
Teachers create learning environments that promote high levels of learning and 
achievement for all students. 
 

Resident Educator Program Standard 4:  
Mentor Quality 
 
Resident Educator Program Standard 5:  
Resident Educator Professional Development and 
Learning Communities 
 
Resident Educator Program Standard 6:  
Resident Educator Performance Assessment 
 

Principal Standard 1: Continuous Improvement 
Principals help create a shared vision and clear goals for their schools and ensure 
continuous improvement toward achieving the goals.  
 
Principal Standard 2: Instruction 
 
Principal Standard 3: School Operations, Resources and Learning Environment 
 
Principal Standard 4: Collaboration 
 
Principal Standard 5: Parents and Community Engagement 
Principals engage parents and community members in the educational process and 
create an environment where community resources support student learning, 
achievement and well-being. 
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What is My Responsibility within the Resident Educator Program? 
Resident Educator: The Resident Educator must complete a four-year program of support including mentoring, and completion of the Resident 
Educator Program requirements. The instructional meetings between the RE and mentor are documented using the Collaborative Log. Upon 
completion of each year of support and mentoring, the RE will be provided with formative progress data and feedback to assist in meeting the 
summative assessment requirements by the end of the RE Program. At the end of the RE Program, the RE must sign the licensure application 
attesting to the completion of the program requirements.  
 
Mentor: The mentor must attend all required mentor training modules to become a certified mentor. The mentor uses the formative assessment 
tools and protocols to support the Resident Educator.  Upon completion of each year of mentoring and support, the mentor will participate in a 
formative progress review to assist the RE in meeting the summative assessment requirements.  At the end of the RE Program, the mentor must sign 
the licensure application attesting to the completion of the program requirements.  
 
Principal: The Principal supports the Resident Educator and mentor by creating a positive climate for mentoring and providing protected time and 
resources for mentoring and other residency activities. The principal communicates and collaborates regularly with REs and mentors. Finally, the 
principal respects the necessary confidential relationship between mentors and REs.  
 
Resident Educator Program coordinators:  Resident Educator Program coordinators work with principals to select, assign and oversee mentors and 
provide the opportunity for the assigned mentors to attend required mentor training. They register REs in the Connected Ohio Records for Educators 
(CORE) system during the published registration dates. Program coordinators provide the necessary resources for support and professional 
development to both REs and mentors. Program coordinators facilitate formative progress assessments to assist the RE in meeting the summative 
assessment requirements.  
 
District leaders: District leaders provide the foundational support for a high quality Resident Educator Program. They provide fiscal and human 
resources, establish policies that support the success of beginning teachers and mentors and empower the implementation team to make decisions 
about program development, implementation and evaluation.  They align programs within the district and with teacher preparation programs to 
leverage resources and provide Resident Educators a seamless and coherent entry into the profession of teaching.  At the end of the RE Program, 
the superintendent must sign the licensure application attesting to the completion of the program requirements.  
 
Higher education faculty and staff: Faculty and staff working in Ohio’s teacher education programs will begin to use some of the formative 
assessment tools with their teacher candidates and collaborate with districts to develop and provide professional development opportunities for 
mentors, cooperating teachers and Resident Educators. 
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What Do The Ohio Resident Educator Program Standards Mean for Me? 
Teacher candidates in teacher preparation programs: The Resident Educator Program Standards serve as an assurance to pre-service candidates 
that their work will be supported when they enter their first full-time teaching experience. 
 
Resident educators and mentors: The program standards provide a vision for teachers of what to expect from their Resident Educaotr Program and 
mentoring experience. 
 
Principals:  Principals provide the structure and create a positive climate for the Resident Educator Program’s support and assessment activities. 
Principals use the program standards as they seek ways to develop, support and retain high-quality teachers.    
 
Resident Educator Program leaders: Quality Resident Educator Programs envision a new image of the successful teacher whose leadership capacity 
is developed from the moment the teacher enters the classroom. The program standards guide RE Program leaders in evaluating the effectiveness of 
their programs and making improvements as needed to meet the needs of resident educators and their mentors.   
 
Educational Service Centers: Regional educational agencies serve as liaisons between the Ohio Department of Education, school districts and higher 
education to ensure that the program standards are embedded in all RE Programs. Staff use the program standards to provide networking and 
collaborative support services and resources such as high quality professional development programs that are need and research-based across 
districts/regions. 
 
Higher education: Colleges and Universities use the program standards to align their teacher preparation programs to the RE Program, to establish 
formal relationships with districts to ensure an effective transition for resident educators and to inform preparation program improvements.   
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Ohio Resident Educator Program: Moving Beyond Moving Toward 
The Resident Educator Program in Ohio has evolved from a strong Entry Year program to a broad system of support that encompasses a robust four-year 
teacher development system, improves teacher retention and increases student learning. 
    

RE Program Standard 1  
 

 
 

Program Administration & 
Leadership 

 Few roles defined beyond coordinator 
 Multiple information sources 
 Limited collaboration with select stakeholders 
 Collegial Entry Year program leadership 

  Clearly defined roles and responsibilities for district 
administrators, principals, coordinators, and mentors 

 Resident Educator Program provides guided direction 
and information 

 Collaboration with all stakeholders 
 Culture of commitment to residency 

    

RE Program Standard 2  
  

 

 Principal Role  Informal induction training for principals 
 Role of principal undefined 
 Limited roles for principal in EY  program 
 Laying the foundation of a professional community 

  Formal training for principals 
 Role of principal clearly defined 
 Relationship of trust and collaboration between 

educator, mentor and principal 
 Fostering a positive culture of professional community 

    

RE Program Standard 3 
 

 

 System Alignment and Linkages  Limited communication and exchange between 
higher education and PreK-12 

 Undefined accountability 
 Common language in Praxis III domains 
 Inconsistent use of program guidelines and data 

among districts. 

  Formal structures for collaboration, data sharing and 
communication between higher education and Pre K-
12 

 Improved and defined accountability required 
 Data-driven and standards-based, aligned to the Ohio 

Standards for the Teaching Profession 
 More consistent use of Resident Educator Program 

standards and data statewide. 

Moving Beyond Moving Toward 

Moving Beyond 

Moving Beyond 

Moving Toward 

Moving Toward 
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RE Program Standard 4 
 

 

 Mentor Quality  Non-standardized mentor selection 
 One year mentoring 
 Mentor training in development stage 
 One-on-one mentoring models with short 

fragments of time needed to foster relationships 
 Entry Year Teacher mainly received emotional 

support 

  Rigorous mentor selection criteria 
 Multi-year mentoring models 
 Ongoing PD and support for mentors 
 School schedules support sanctioned time for mentors 

to work with Resident Educators 
 Mentors provide specific instructional feedback to 

Resident Educators 

    

RE Program Standard 5 
 

 

 Resident Educator Professional 
Development 

 Entry year teacher support limited 
 Alternative educators independent of EY program 
 EY program independent from higher education 

program 
 Professional development touched on broad range 

of topics; in need of direction and depth 

  Comprehensive support structure for Resident 
Educator 

 Alignment of alternative education programs with the 
Resident Educator Program 

 Seamless connections between higher education and 
school community 

 Variety of professional development tailored to 
Resident Educators’ needs and based on data 

    

RE Program Standard 6  
 

 

 Resident Educator Performance 
Assessment 

 Summative assessment in year one 

 Informal support; ends when assessment conducted 

 Limited resources available to YET and mentor 

 Feedback based on informal conversations and 
opinions 

  Formative and summative assessments over time 
 Informal, formal and focused support 
 Multiple sources of evidence and resources available 

to mentor and Resident Educator 
 Feedback is grounded in evidence and Resident 

Educator practice 

 

Moving Beyond 

Moving Beyond 

Moving Beyond 

Moving Toward 

Moving Toward 

Moving Toward 
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Resident Educator Program Standards Research Base 
The following premises are based upon the research conducted by educators engaged in program review and 
recommendations from 2007-09 and guided the development of the Resident Educator Program Standards: 
 

“Teachers are not ‘finished products’ when they complete a teacher preparation program” (National Commission on 
Teaching and America’s Future, 2003) 

 
Teacher preparation as the first stage of formal development of teachers must be the time when teachers gain a 
repertoire of knowledge and skills needed to support and advance the learning of all students as described in the 
Standards for Ohio Educators (2007, p.26-38). Teacher learning is a complex, ongoing process occurring through formal 
and informal mechanisms throughout the teacher’s career. Therefore, we must ensure that formal linkages are made 
across the teacher professional development continuum: between teacher preparation and induction, and between 
induction and the on-going professional development of teachers as they advance in their careers. This continuum of 
teacher development must include a network of support and a system of formative and summative assessments and 
coaching that accelerates teacher effectiveness.    
 
Historically beginning teachers were given little if any support during the first year of teaching with the assumption that 
the teacher entering the classroom for the first time was fully prepared to teach without assistance. “This trial-by-fire 
method exacts a high price on new teachers, their students, and the entire school community” (Moir and Gless, Winter, 
2001). 
 
In studying how people are prepared in a variety of professions, Schulman noted that the job of a teacher is much more 
complicated than that of an engineer, yet “it’s very rare for an engineer doing complex design to ever be truly flying 
solo” (Shulman, 2005, p. 15-23). In another study, new teachers in general, “perceived that they were expected to be 
expert and independent” even in their first years of teaching (Kardos & Johnson, 2007). This concept can be applied to 
almost any profession. “Doctors, lawyers, engineers, and other professionals must all prove their abilities BEFORE they 
are allowed to practice their professions independently. They are not placed in professional settings and told to rely on 
their ‘mentors’ if they have any questions” (Wong, H. & Wong. R., 2008).  
 
University-district collaboration is one key to ensuring an effective transition into the profession, fostering enhanced 
growth of teachers and informing teacher preparation program improvements.  Field supervisors, cooperating teachers, 
induction program leaders and principals must receive training and support to ensure consistency and avoid 
redundancy. 
 
Intensive professional development and assessment are necessary to build upon teacher preparation and enable 
beginning teachers to improve practice to have a positive impact on student learning.   
 

 RE Program Standards 1 (Program Administration), 3 (Systems Alignment) and 6 (Performance Assessment) are 
based on this research 

 
 
 
 

Induction programs must enhance the capabilities of  
beginning teachers in order to increase student learning 
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We know that teacher quality is the most important school-based factor affecting student learning. Numerous studies 
illustrate this impact (Fulton, Yoon and Lee, 2005; Moir and Gless, 2001; Darling-Hammond and McLaughlin 1995; Fallon, 
2003). Among them, Haycock and Huang (2001) found that the best teachers in a school have six times as much impact 
on student achievement as the bottom third of teachers.   

 

Similarly a 2004 study by Nye, Konstantopoulos and Hedges (as cited in Marzano, 2007) found that students who have a 
teacher at the 75th percentile in pedagogical competence will out-gain students who have a teacher at the 25th 
percentile by 14 percentile points in reading and 18 percentile points in math, which is statistically significant enough to 
have policy implications. 
  
Perhaps more importantly, the effects on achievement of both strong and weak teachers persisted over time in studies 
by Konstantopoulos (2007) and Sanders and Rivers (1996). Likewise, research on induction has demonstrated that 
comprehensive, multi-year programs that include rigorous mentor selection; high-quality intensive, on-going mentoring; 
school-protected release time for mentoring; on-going, research-based professional development for mentors, 
principals and administrators; the use of research-based teaching standards, formative assessments and teacher 
portfolio processes such as those offered by the New Teacher Center at the University of California, Santa Cruz 
strengthen beginning teacher effectiveness so much that their students demonstrate learning gains similar to those 
students of their more veteran colleagues (S. 1979--110th Congress,2007).   
 

A central strategy that can increase the knowledge and understanding beginning teachers have about their students and 
their instruction is the use of formative assessment instruments. Formative assessment is a process whereby teachers 
receive feedback based on evidence to inform their professional practice. Used in collaboration with mentors and other 
educators along with structured self-assessments, formative assessment can help inform teachers’ future practice and 
accelerate their learning.   
 

Another important factor in advancing teachers from knowing theory to thoroughly understanding and implementing 
that knowledge into practice is adult learning theory. Researchers contend that teacher learning is very much like 
student learning (Lieberman, 1995; Darling-Hammond and McLaughlin, 1995). Lieberman (1995) concluded that 
“…people learn best through active involvement and through thinking about and becoming articulate about what they 
have learned’ (p.592). Experience, interest in the subject (especially as it pertains to their job or personal life) and 
“learning [that] is problem-centered rather than content-oriented” (Knowles as cited in Conlan, Grabowksi and Smith, 
2001) are also important factors to consider when providing professional development for the adult learner.   
 

 “Teachers learn by doing, reading, and reflecting…; by collaborating with other teachers; by looking closely at students 
and their work; and by sharing what they see” (Darling-Hammond and McLaughlin, 1995). The climate that reinforces 
teacher learning and growth over time “…resembles a web, in which networks, seminars, meetings, and focus groups 
intersect to provide an array of opportunities for teachers” (Darling-Hammond and McLaughlin). 
 

 RE Program Standards 3 (Systems Alignment), 4 (Mentor Quality) and 5 (Resident Educator Professional 
Development) are based on this research  
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Principals must be actively involved in induction 
 programs in non-evaluative, supportive roles 

 
A 2008 study by SRI International found that high-quality induction programs and support from mentors can improve 
new teacher retention and efficacy. “However, even high levels of program and mentor supports are undermined if 
schools suffer from weak leadership, a shortage of basic supplies and materials or a lack of a professional community” 
(Humphrey, Wechsler, Bosetti, Park, & Tiffany-Morales. 2008,  p. 1) . Previous evidence indicates that to some extent 
Ohio principals do assist beginning teachers. In 2004, in a survey of beginning teachers, 47% reported as being satisfied 
with the opportunity to meet with their principal during the entry year orientation process. In addition, only 14% of 
those beginning teachers indicated that the lack of principal support was the most challenging aspect of their first year 
of teaching. Eighty-two percent noted they received informal support from their principal and 53% indicated they 
received formal support from their principal (Entry Year Teacher Survey Report, 2003-2004). 
 
According to Harvard University Professor Susan Moore Johnson (as cited in Hurwitz and Hurwitz, 2005) a strong and 
informed principal is valuable to the success of a school-based induction program. She states, “Someone has to 
understand the needs of new teachers, the complexity of the school, the difficulty of teaching, and also recognize how 
to hand off this responsibility to more experienced teachers” (p. 40).  
 
Watkins (2005) supports the usefulness of learning communities to assist principals in providing a context in which 
teachers can grow and develop in addition to finding satisfaction within their profession. He asserts, “Without a strong 
learning community that supports new teachers, the principal faces attrition rates that jeopardize student achievement 
and curriculum continuity. Principals must help less experienced teachers to have high levels of satisfaction, and 
establish professional autonomy while being supported with guidance and clear expectations”. 
 
Strong learning communities can also contribute to instructional strategies that can improve the effectiveness of all 
teachers working in the school. As Fulton, Loon, and Lee (August, 2005) determined, “Working together, PK-12 
educators and their higher education partners can use teacher preparation, induction, and continual professional 
development to establish a new culture: a collaborative community of practice” (p. 21). 
 
Principals provide the structure and create a positive climate for the induction program’s support and assessment 
activities. They must understand and respect the need for confidentiality between mentors and beginning teachers; 
provide time and resources for the implementation of the induction program; and ensure clear and consistent 
communication. Districts must assist principals in this effort and establish policies that support beginning teachers and 
the induction program. 
 
Those responsible for policy development and implementation must align policies to focus upon teacher knowledge and 
a change in culture. “The challenge…is to realign the existing system of signals and incentives that shape school 
organizations, teachers’ practices, role expectations, and assumptions so that they support student and teacher 
learning” (Darling-Hammond and McLaughlin, 1995). 
 

 RE Program Standards 1 (Program Administration), 2 (Principal) and 3 (Systems Alignment) are based on this 
research 
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Retention rates in Ohio have declined slightly in recent years  
from 76% to 72% after five years (Driscoll and Fleeter, 2007) 

 

Conservatively, researchers estimate that the cost of replacing public school teachers who have dropped out of the 
profession to be $2.2 billion a year or over $12,500 per teacher (Kardos & Johnson, 2007); costly problems “both for the 
students, who lose the value of being taught by an experienced teacher, and to the schools and districts, which must 
recruit and train their replacements” (Alliance for Excellent Education, 2005). Fortunately, Ohio’s retention rates are 
higher than the national average. In their research of several Ohio school districts, Humphrey, et al. (2008) reported that 
an average of 69% of the beginning teachers remained in the same school and 84% of them remained in the same 
district. 
 

However, a more comprehensive study in Ohio found that “the number of teachers with zero to five years of experience 
is now at the lowest percentage since 1999. Since the existence of a veteran cadre of teachers in ten years depends on 
the progression of these teachers through increasing levels of experience, and since attrition data suggest that some of 
these teachers will depart teaching in the next ten years, some danger exists that the education system will not have an 
appropriate balance of experienced and inexperienced teachers by 2017” (Driscoll and Fleeter, 2007).   
 

It is also known that with changing generational norms, retention, in the sense of spending a lifetime in one career or 
location, is becoming more difficult. According to Johnson, “the average teacher today expects as her generational peers 
in other fields do, to take on differing positions and responsibilities throughout her career” (Coggins, 2008). 
Acknowledging this shift, the question becomes, what can we do to retain promising young teachers for five to ten 
years?  
 

One answer is that induction programs must aspire to more than retention; they must promote high quality instruction. 
They must envision a new image of the successful teacher whose leadership capacity is developed from the moment the 
teacher enters the classroom. The professional development offered to beginning teachers must be differentiated and 
guided by a growth model that is standards-based and builds collaboration and communities of practice (Program on 
Education and Society, 2007). 
 

Another answer is in the relationship between mentors and beginning teachers. Beginning teachers need many types of 
support including psychological support (personal & emotional needs), instruction-related support (multiple tasks and 
problems with instruction), and development (gaining independence as a professional to identify and address the 
idiosyncratic learning problems of their students).  Trained mentors can provide this type of support and build 
supportive relationships with beginning teachers (Pan and Mutchler, 2000). 
 
Support for beginning teachers also comes from the culture of the school. Fulton et al. (2005) indicated that when 
formal structures are built into the culture of schools and all teachers accept responsibility for student learning and 
assisting beginning teachers, novice teachers are more likely to feel supported in their work and, as a result, are more 
likely to stay and contribute to the professional community (p. 16). 
 
 “…If the national goal of providing an equitable education to children across the nation is to be met, it is critical to 
develop and retain high-quality teachers in every community and at every grade level (Alliance for Excellent Education, 
2005).   
 

 RE Program Standard 1 (Program Administration) and 5 (Resident Educator Professional Development) are based 
on this research 
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High-quality induction programs provide  
a positive return on investment 

 
A cost-benefit analysis conducted in a study from the New Teacher Center demonstrates that “high-quality induction 
programs provide a positive return on investment both because beginning teachers stay in greater numbers and 
because those who stay are more effective…When costs and benefits are summed up for society the program secures a 
return after five years of $1.66 for every dollar invested” (Villar & Strong, 2007).   
 
According to Darling-Hammond (2008) beginning teachers are often given the most difficult assignments and left to 
“sink or swim,” without the kind of help provided by other professions. “Isolated behind classroom doors with little 
feedback or help, as many as 30% leave in the first few years, while others learn merely to cope rather than to teach 
well.” Within today’s standards-based teaching and learning requirements, “coping” does not result in improved student 
growth and achievement.  
 
High quality induction programs utilize adult learning theories among other strategies to assist novices to grow into their 
careers and continue their own development. Mentors and beginning teachers need to be involved in as many aspects 
of their own professional development as possible.   
 
Participation in learning communities also contributes to teacher effectiveness and satisfaction.  Darling-Hammond, 
Wei, Andree, Richardson, and Orphanos (February, 2009) state, “Research shows that when schools are strategic in 
creating time and productive working relationships within academic departments or grade levels, across them or among 
teachers school-wide, the benefits can include greater consistency in instruction, more willingness to share practices and 
try new ways to teaching, and more success in solving problems of practice” (p. 11). 
 
New teachers can be as effective as experienced teachers more quickly when new teachers participate in 
comprehensive induction programs, which can also improve the satisfaction and skills of veteran teachers. “Experienced 
teachers serving as mentors or evaluators improve their own teaching practices by observing and coaching beginners. 
Often teacher coaches find that mentoring provides them new opportunities for career growth and better pay” (Alliance 
for Excellent Education, 2005).  
 
Such an attitude of change can begin to assist teachers with their own professional growth and therefore add 
tremendous benefits to the school and district. As Lieberman (1995) stated, “…if teacher learning takes place within the 
context of a professional community that is nurtured and developed both within and outside the school…[then], such 
teacher learning can bring about significant and lasting school change” (p. 65). 
 

 RE  Program Standards 2 (Principal), 4 (Mentor Quality) and 5 (Resident Educator Professional Development) are 
based on this research 
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Resident Educator Program Standard 1 

Program Administration and Leadership 
 

 
Rationale 
A broad network of ownership, support and leadership is critical to success of a teacher induction 
program. Effective district leadership, stakeholder buy-in and coherent state policies together provide 
for adequate program capacity, sustainability and ongoing improvement. State policies require 
stakeholder involvement at both state and district levels and a consistent level of program quality within 
and across districts that is crucial to the success of a multi-year, statewide RE Program.   
 
District leaders who have a depth of knowledge and understanding necessary to implement a high 
quality RE Program provide the foundation. District policies and building practices frame the working 
conditions for beginning teachers. The value that district leaders place on the quality induction of their 
beginning teachers is reflected in the decisions they make and the systems they develop to ensure 
effective working conditions for beginning teachers and support their success in the profession.   
 
 
Program Expectations 
The Ohio Resident Educator Program provides a vision of effective support and a framework and tools 
for implementation. The success of the program, however, depends on strong program administration 
and leadership. To ensure program effectiveness, district leaders are responsible for: allocating 
sufficient fiscal and human resources, designating a RE Program coordinator and providing him/her 
access to existing site and district professional development resources, scheduling adequate time, 
building capacity in RE program coordinators and mentors, and involving stakeholders in collaborative 
planning and advocacy. District leadership teams regularly engage in a systematic cycle of planning, 
implementing, evaluating and revising the Resident Educator Program and policies, including working 
conditions. Whenever possible, they may embed this cycle within their Ohio Improvement Process 
stages of critical needs identification, goal setting, monitoring and evaluation within the district plan.    
 
 
Program Indicators 
1.1 The RE Program is implemented collaboratively among REs, veteran teachers, administrators, 

mentors and teacher education programs that are collectively committed to increased student 
learning and achievement. 
 

1.2 District leaders designate an RE Program coordinator with clearly specified roles and responsibilities 
and build his/her capacity to be successful. 

 
1.3 RE Program leaders establish an implementation team whose members represent a variety of 

stakeholders and demonstrate the depth of knowledge and understanding necessary to inform and 
support the RE Program. 
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Resident Educator Program Standard 2 

Principal Role and Engagement 
 

Rationale 
One of the most important and rewarding aspects of site leadership is supporting and guiding beginning 
educators. It is through this support from district leaders and principals and their collaboration with 
program coordinators and mentors that the RE program will meet its goal of accelerating beginning 
teacher and mentor practice to improve student achievement. The knowledge, attitudes and actions of 
principals are critical in setting the stage for beginning teacher and mentor success, providing the 
structure for intensive support and assessment activities, and creating a positive climate for these 
activities.   
 
Program Expectations 
The principals’ role in the Resident Educator Program cannot be underestimated. Principals establish a 
positive culture of support for Resident Educators and coordinate efforts to help REs become actively 
engaged in their school community. They create school structures that support teachers, providing 
instructional leadership, a climate of trust and building policies and professional practices that ensure 
that REs have an opportunity to be successful as teachers and learners. Such policies and practices 
include understanding and respecting the need for confidentiality between mentors and resident 
educators; providing time and resources for the implementation of the RE Program; and ensuring clear 
and consistent communication with both mentors and REs. Principals value the RE Program and work 
collaboratively with mentors to support high quality instruction and create environments in which 
resident educators thrive.  
 

The illustration on the right provides a visual                        Communication and Collaboration 
representation of the complex relationships 
and interactions between mentors, REs and 
principals. Communication between REs 
and mentors (2-way arrow) must remain 
confidential in order for the necessary risk-
taking and growth to occur. Resident 
Educators and principals (2-way arrow) 
must also work collaboratively to ensure 
that district and building goals and priorities 
are being met and that REs are meeting 
expectations in terms of employment and 
placement. Principals must work with 
mentors (two, one-way arrows) to support 
this relationship yet mentors must not 
breach the confidential relationship they 
have with REs. The common goal of these 
relationships is increased student learning 
and achievement. 
 
  
 

Resident  
Educator 

Mentor Principal 

Student  
Learning and 
Achievement 
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RE Program coordinators also work closely with principals to ensure that they are well prepared for their 
responsibilities in supporting Resident Educators and mentors in the program.  
 
Program Indicators 
2.1 Principals actively participate in RE Program training and professional development opportunities.   

 
2.2 Principals sanction and protect time for mentoring and other RE Program activities. 

 
2.3 Principals take effective steps to overcome challenging aspects of teachers’ work environments. 

 
2.4 Principals engage with mentors in ongoing communication while understanding and respecting the 

necessary confidential nature of the mentor-resident educator relationship. 
 

2.5 Principals engage with Resident Educators in ongoing communication designed to improve teacher 
practice. 
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Resident Educator Program Standard 3 

Systems Alignment and Linkages 
 

Rationale 
Teacher quality is the most important school-based factor affecting student learning as determined by a 
myriad of studies. Therefore, schools and districts can expect to increase student achievement by 
investing in and supporting teachers at every stage of their careers. Teacher preparation is the first stage 
of the formal development of teachers during which they gain a repertoire of knowledge, skills and tools 
needed to support and advance the learning of all students. Resident Educastor success in residency and 
beyond will increase if there is alignment between teacher preparation and the RE Program. Alignment 
is fostered through the development of formal linkages between residency and teacher preparation 
programs and university-district collaborative efforts.  
 
At the district level, the development of an aligned system of induction, professional development and 
evaluation allows educators to focus and succeed in providing the best education for students and 
accelerating their own growth. By providing a comprehensive infrastructure of support systems and 
personnel, teacher quality can be addressed in a systemic and systematic manner. This includes support 
from administrators, colleagues, the school board, professional unions and associations, regional service 
providers, educator preparation programs and community members.    
 
Program Expectations 
Teacher learning and development is a complex, ongoing process occurring through formal and informal 
mechanisms that span teacher preparation, residency, early-career professional development and 
career advancement. RE Program leaders establish formal linkages with regional teacher education 
program faculty and staff. They collaborate to design and co-teach courses and professional 
development for mentors, cooperating teachers and resident educators and meet on an ongoing basis 
to provide for an effective, coherent transition into the profession, foster enhanced growth of teachers 
and share aggregated data that informs improvements to their respective programs.  
 
Equally as important RE Program coordinators and principals integrate induction practices into existing 
professional development initiatives and align the RE Program with other school and district-wide 
initiatives. For example, a high-quality RE Program is reinforced by a locally-designed teacher evaluation 
program that aligns with the Ohio Standards for the Teaching Profession and promotes professional 
growth and student learning. While the RE Program and teacher evaluation systems are distinct 
programs used for different purposes of licensure and employment, tools and policies that are coherent 
and aligned help streamline requirements for REs who may otherwise feel overwhelmed.   
 
Program Indicators 
3.1 An interrelated set of systems supports the RE Program: fiscal, personnel and human resources, 

staff development, instructional program planning and communications. 
 

3.2 RE Program coordinators work with local teacher education program faculty and staff to provide a 
variety of professional development for educators.  

 
3.3 RE Program leaders, regional service providers and higher education faculty and staff collaborate on 

an ongoing basis to support, align and improve programs. 
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Resident Educator Program Standard 4 

Mentor Quality 
 
Rationale  
Selection of qualified mentors assures that Resident Educators receive high-quality support and 
assessment in the context of the learning environment. Mentors, when carefully selected and 
supported, can help create new norms of collaboration, inquiry and on-going learning. Developing an 
effective mentor professional development program requires the establishment of a professional 
learning community for mentors and scheduled, protected time for mentor collaboration and 
professional development. Mentors who are well prepared to work with adult colleagues and who can 
identify and respond to the diverse needs of beginning teachers promote teacher development in 
positive and professional ways. Serving as a mentor allows experienced teachers to develop leadership 
skills through participation in the extended professional learning community and may lead to greater 
professional satisfaction and career advancement.  
 
 
Program Expectations  
Resident Educator Program coordinators work with principals to recruit, select and assign mentors using 
a clearly articulated, open process that involves a variety of stakeholders. Mentors are selected based 
on demonstrated knowledge, experience and qualities that are consistent with the responsibilities of 
mentoring and the Mentor Standards for the Ohio RE Program. Resident educators and mentors are 
matched in terms of relevant experiences and local contexts, current assignments and proximity of 
location.  
 
Mentor professional development and credentialing includes initial training and on-going support that is 
comprehensive, job-embedded and reflective. Ohio’s Mentor Standards guide mentors in understanding 
what is expected of them. Resident Educator Program coordinators provide ongoing assistance to 
mentors in establishing and maintaining relationships with principals in which mentors share the general 
types of assistance and collaboration that are occurring with their REs but do not breach the necessary 
confidential relationships they have established.   
 
Mentors develop leadership skills through participation in the larger professional learning community 
that is part of the RE Program. Regional mentoring networks engage mentors in a collegial community 
that supports their practice and their use of mentoring tools, protocols and formative assessment. These 
networks systematically provide a learning environment in which mentors refine and deepen mentoring 
skills, support RE Program implementation, provide for mentor accountability in a supportive 
environment and provide support for each mentor’s emerging leadership.  
 
Mentors engage in formative assessment with other mentors and RE Program coordinators. The process 
aligns with RE formative assessment and includes reflection, self-assessment, data collection and goal 
setting based on the Mentor Standards.   
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Program Indicators 
4.1 RE Program leaders select and prepare mentors using well-defined criteria consistent with the 

mentors’ assigned responsibilities and state guidance. 
 

4.2 RE Program coordinators work with principals to assign mentors based on clearly communicated 
policies and re-assign them if necessary, in a timely manner. 

 
4.3 RE Program coordinators provide mentors with ongoing training and support to advance their 

knowledge and skills. 
 
4.4 Mentors clearly understand and respect the necessary confidential nature of the mentor-resident 

educator relationship. 
 

4.5 RE Program leaders assess mentor performance using multiple sources of evidence. 
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Resident Educator Program Standard 5 

Resident Educator Professional Development and Learning Communities 
 
Rationale 
Beginning teachers have very different needs from their more experienced colleagues yet they can be as 
effective as experienced teachers, more quickly, when they participate in a comprehensive and well-
planned induction program. Resident Educators grow professionally through collegial relationships with 
mentors that will cultivate, support and nurture the REs’ skills and abilities. A comprehensive induction 
program can also improve the satisfaction and skills of mentors, thus benefiting overall district student 
achievement.  
 
The professional development offered to REs is guided by a standards-based growth model that is 
differentiated and promotes communities of practice. Resident Educator professional development 
builds on teacher preparation and provides opportunities for teachers to reflect upon and improve their 
effectiveness during residency and throughout their careers.  
 
 
Program Expectations 
Resident Educators can be most successful when the entire school takes responsibility for their success 
and embraces participation in the RE Program as an opportunity. The RE Program provides resident 
educators with formal and informal professional development opportunities that are responsive to both 
the developmental needs of beginning teachers and district priorities. Individualized and differentiated 
professional development occurs between mentors and REs through regular, ongoing interactions. 
Mentors are given time to observe REs and collect data that they use to structure professional 
conversations and formative feedback, not to make judgments (Danielson, 2008). Likewise, REs are 
given time to observe their mentors or other experienced teachers to see effective instructional 
strategies in action.  
 
Resident Educators and mentors work together to reflect upon data and set goals that promote the RE’s 
growth. Interactions and feedback are reflective, professional and informative in regard to teacher 
strengths and areas for growth, classroom instruction and student learning. Both mentors and REs 
understand and respect the necessary confidential nature of the relationship. Through discussions 
regarding classroom observations, mentors can accelerate the growth, confidence and competence of 
REs and contribute to the success of students.   
 
In a more formal sense, RE Program coordinators provide professional development, a network of 
colleagues and opportunities to participate in learning communities. District, site-based and department 
and/or grade level professional development experiences complement these efforts with a context-
specific focus. Teacher education programs collaborate with districts to provide resources and support 
for professional development activities. This coordinated approach fosters reflective practice, problem 
solving and individual teachers’ attainment of the knowledge and skills needed to advance across the 
continuum of teacher development in the Ohio Standards for the Teaching Profession.  
 
 
 
 
 



 

 

 

9 

9-1-11 Final 

 

Program Indicators 
5.1 RE Program coordinators provide RE professional development that is ongoing throughout the 

residency and is tailored to support the needs of REs, schools and the district. 
 

5.2 RE Program coordinators emphasize the importance of and provide support for the collegial and 
confidential relationship between mentors and REs. 

 
5.3 Mentors and REs work together to develop trusting, reflective and professional relationships. 
 
5.4 Mentors support REs through the use of formative assessment data to differentiate and 

individualize professional development. 
 
5.5 Mentors and REs work together to engage in regular and ongoing communications designed to 

improve teacher practice and student learning. 
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Resident Educator Program Standard 6  

Resident Educator Performance Assessment 
 
Rationale 
No one measure of teacher performance fully captures the complexity of teaching in today’s schools. 
Therefore, multiple methods must be employed throughout the RE Program. Engaging in standards-
based formative assessment supports self-reflection, recognizes teachers’ developmental needs and 
promotes beginning teachers’ career-long professional growth. Summative assessment serves to assure 
that teachers have met standards to be eligible for a 5-year Professional License in Ohio. While each 
type of assessment is valuable, in a growth model neither type is sufficient on its own. Without 
formative feedback that complements the summative assessment, teachers may not know or 
understand their areas of weakness in order to improve prior to the summative assessment. Likewise 
ongoing formative assessments without a goal provide little incentive for teachers to improve 
(Danielson, 2008). 
 
 
Program Expectations 
The RE Program includes a comprehensive, standardized performance assessment system based on the 
Ohio Standards for the Teaching Profession. Resident Educators may move forward in their professional 
practice in a variety of ways, developing at different rates in different areas of teaching. Formative 
assessments of each Resident Educator’s strengths and areas for growth help target support services 
where they are most needed. Information from these ongoing collaborative assessments between 
mentors and REs and sometimes other colleagues can be used to guide teachers in establishing and 
pursuing professional development goals. Standardized formative assessment tools and protocols assist 
REs and mentors in collecting evidence of teacher growth and in guiding and documenting their work. 
 
Formative assessment evidence is the property of Resident Educators and may be used at the RE’s 
discretion to support their growth during formal employment evaluations but is not to be collected by 
principals or other district personnel for the purpose of teacher evaluation or employment decisions. 
 
The summative performance-based assessment assesses the knowledge and skills of REs including 
demonstrated application of the Ohio Standards for the Teaching Profession and student growth. The 
assessment provides a comprehensive analysis of RE performance levels across teacher effectiveness 
rating categories. Districts report aggregated data from the performance-based assessments to ODE to 
inform program improvements.  
 
 
 
 
 
 
 
 
 
 



 

 

 

11 

9-1-11 Final 

 

 
 
Program Indicators 
6.1 Formative assessment activities allow for multiple opportunities for teachers to learn and 

demonstrate knowledge, understanding and applications of the Ohio Standards for the Teaching 
Profession and the Ohio Academic Content Standards in the context of their teaching assignments. 

 
6.2 Mentors and REs use multiple sources of evidence to identify individual teacher needs and guide 

support.  
 

6.3 RE Program leaders provide time to ensure that the formative assessment process is not 
compromised. 

 
6.4 Formative assessment activities support REs in meeting the standards for the summative 

performance-based assessment. 
 

6.5 RE Program leaders provide resources to support the completion of the summative performance-
based assessment of their REs. 

 
 

 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 
Danielson, C. (2008). The Handbook for Enhancing Professional Practice: Using the Framework for 
Teaching in Your School. Alexandria, Virginia:  Association for Supervision and Curriculum Development. 
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Glossary  
 
District: A local, exempted village or Joint vocational school as defined in Chapter 3311 of the Revised 
Code as well as chartered non-public and community schools. 
 
Educational Service Center (ESC): Regional center dedicated to providing Ohio school districts with 
professional development, technology, support, planning and administrative services that help improve 
student learning, enhance the quality of instruction, expand equitable access to resources and maximize 
operating and fiscal efficiencies. 
 
Formative assessment: An ongoing benchmark of growth over time based upon professional norms of 

inquiry and reflection. 

 

Individual Professional Development Plan: Teachers are required under the supervision of their local 

school districts (LPDC) and aligned with the Ohio Professional Development Standards to develop an 

individual plan focused on their own professional growth. The local school districts are responsible for 

reviewing these plans at scheduled times to see that teachers are meeting the goals they have outlined 

in their plans. 

 

Induction (Program): A systemic process specifically designed to orient newly recruited people to their 

work and support them through ongoing professional development. 

 

Infrastructure: A basic level of organizational structure that serves as the foundation for policy and 

development. 

Institution of Higher Education (IHE) / Higher Education Institution: Any regionally accredited college or 
university.  
 
Mentor: An exemplary teacher who guides, coaches and collaborates with the Resident Educator.     
                      
Ohio Department of Education (ODE): Ohio’s state agency, governed by the State Board of Education, 
charged with developing and maintaining high standards and quality support for the state's educational 
system, from prekindergarten through adult education. 
 

Ohio Resident Educator (RE) Program: A four year program of mentoring and formative and summative 

assessments that will begin January 1, 2011 and provide Ohio’s newest educators with ongoing support 

that is critical to their development as educators. 

 

Ohio Resident Educator Program Standards: These program standards provide the foundation for the 

Resident Educator Program required by House Bill 1 and guidance for developing and implementing a 

high quality induction program.  
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Ohio Standards for the Teaching Profession: Developed for teachers across the state as a result of Senate 

Bill 2 these standards were designed to guide teachers in self-assessing their knowledge and practices 

and to consider their professional growth along a continuum of practice.  

 

Performance Based Assessment: A process that requires a teacher to demonstrate their knowledge and 

skills through constructed responses and/or collections of work over time. 

Principal: The principal, assistant principal or person in charge of a school site. 
 

Professional Learning Community: A collegial group of administrators and school staff who are united in 

their commitment to increase professional development and student achievement come together to 

seek improvement in their schools and support their cohorts in the process of development.    

 

Resident Educator (used interchangeably with beginning teacher):  A teacher who holds a 4-year 

resident educator license and is working in his/her area of licensure in a school/district as defined below 

or through an educational service center or pre-school licensed by the Ohio Department of Education or 

Ohio Department of Job and Family Services.                

Resident Educator Program Coordinator: The person designated or hired by a school/district to manage 
the Resident Educator Program.  
 
Sanctioned time: Authorized time given by principals to mentors and resident educators to engage in 

mentoring activities. 

RE Program Leader: Superintendent, assistant superintendent or other central office staff responsible 
for overseeing professional development and induction activities.    
 

Stakeholder: A groups or individual with an interest in the success of the Resident Educator Program.  

 

Standardized, formative assessment tool: A document or protocol that is used statewide to assist 

mentors and resident educators in guiding and documenting their work.  

 

Summative assessment: A measurement of learning that has taken place over a specified amount of 

time and assures that teachers have met the standards to be eligible for a 5-year Professional License in 

Ohio. 

Teacher Education Program: A college or university that has a regionally accredited college or 
department of education.     
 
Teacher Preparation Program: A college or university that offers a regionally accredited teacher 
licensure program.  
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Considerations for Implementing the Resident Educator Program  
This document is designed to help districts implement the Resident Educator Program by providing suggestions 
for processes helpful for planning, personnel, and communication. 
 

P
la

n
n

in
g 

☐ Establish an implementation team that represents a variety of stakeholders 

☐ Develop an organization chart of district personnel to facilitate RE program implementation 

☐ Integrate RE Program into district system, including the strategic plan 

☐ 
Assess professional development offerings at the building, district, and regional level to ensure RE, mentor and principal needs 
are met 

   

P
er

so
n

n
el

 

☐ Take into account RE and mentor requirements when creating a master schedule 

☐ Estimate mentor caseloads for each upcoming year 

☐ Maintain a database of credentialed mentors 

☐ Ensure mentors are recruited, selected and assigned using well-defined criteria 

☐ Encourage and support principals as active participants in the RE Program 

☐ Provide information, professional development and support for REs, mentors and principals 

☐ Review confidentiality guidance document for the RE/mentor/principal relationship 

☐ Foster a district culture that respects the confidential yet collaborative nature of the RE/mentor/principal relationship 

   

C
o

m
m

u
n

ic
a

ti
o

n
 ☐ Develop a communication plan for dissemination of information and updates 

☐ Collaborate with both internal and external stakeholders to support and improve RE Program 

☐ Utilize existing communication vehicles to provide RE Program updates to staff, parents, and community stakeholders 

☐ Establish partnerships with Educational Service Centers and Teacher Education Programs to further support the RE Program 

☐ 
Review and update communication paths with ODE, e.g. Ohio Educational Directory System (OEDS) assignments, newsletters, 
RE webpage 
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Frequently Asked Questions 
 

Table of Contents: 

  

 

   

 

Q: Who is eligible to participate in the Resident Educator (RE) Program?  

A:   To be eligible to participate in the 2011-2012 Resident Educator (RE) Program, 

beginning teachers must:  

 Hold a valid Resident Educator license or alternative resident educator license of any 

type, or a one-year out of state educator license;  

 Be employed by an ODE-chartered educational entity, ODE or ODJFS licensed pre-

school, Ohio correctional facility or a private educational agency located in Ohio;  

 Teach at least two classes or .25 FTE in their area of licensure or in the area in which 

the teacher holds a supplemental teaching license;  

 Be responsible for planning and delivering standards-based, preK-12 curriculum to 

students and evaluating their progress;  

 Work 120 days as defined by Ohio Revised Code; and  

 Be assigned an ODE-certified, trained mentor by their employer.  

[Note: Teachers hired as tutors will now be considered eligible if they meet the above criteria.] 

SECTION 1:  RE Program and Processes………………………………………………….…  1 
SECTION 2:  Mentor………………………………………………………………………….….  4 
SECTION 3:  Principal……………………………………………………………………….…..  5 
SECTION 4   Program Coordinator…………………………………………………………….  5 
SECTION 5:  Licensure……………………………………………………………………….....         6 
SECTION 6:  Training……………………………………………………………………………  6 
SECTION 7:  Funding……………………………………………………………………………  7 
SECTION 8:  Career-Technical…………………………………………………………………  8 
SECTION 9:  Resources…………………………………………………………………………  8 

  SECTION 1: RE Program and Processes 
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Teachers who are deemed not eligible based on the above criteria may be considered 

on a case-by-case basis, upon request from the employer. Such requests should be 

submitted in writing to REProgram@ode.state.oh.us 

Districts that hire out-of-state or Teach for America teachers with one or two years of 

previous experience should contact ODE RE Program staff for guidance. 

Q: What district/school are required to participate in the Ohio Resident Educator 

Program? 

A. The chart below identifies which educational entities are required/eligible/not eligible to 

participate in the Ohio Resident Educator Program: 

 

Q:  What are the steps that a district can take to begin implementation of the RE 

program?  

A:   Orientation: ODE requires all districts to register Resident Educators in 2011-2012 and 

provide a Resident Educator Program orientation.   A  Resident Educator Orientation 

Power Point is available on the ODE Resident Educator web page for districts’ use.  We 

strongly suggest that mentors and principals also view this presentation.  

Registration: Resident Educator Program Coordinators (formerly Entry Year 

Coordinators) must register Resident Educators and their mentors in the Connected 

Ohio Records for Educators (CORE) system, as they did with Entry Year teachers in the 

past. If you work in this capacity but cannot access CORE, please contact your district’s 

Ohio Educational Directory System (OEDS) administrator to have the appropriate role 

assigned to you.  

Required Eligible (but not required) Not Eligible 

Chartered school districts Private pre-schools Non-chartered non-public schools 

Chartered community schools Adult corrections facilities   

Chartered non-public schools    

State-supported schools with 

special purpose programs (Ohio 

Department of Developmental 

Disabilities; Ohio School for the 

Deaf; Ohio State School for the 

Blind; Department of Youth 

Services) 

   

mailto:REProgram@ode.state.oh.us
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Q:  What is the time span of the Resident Educator Program?  

A:    The Resident Educator Program is a four-year program that begins in August 2011. 

Q:  Is the RE Program Planning Tool available online? 

A:   Beginning in 2011-2012, the RE Program Standards will replace the Entry-Year     

Guidelines. The RE Program Planning Tool should be completed this fall 2011 and is 

now available in the CORE system to those with the designated roles of Entry-Year 

Coordinator, Treasurer or Superintendent in OEDS. Both the Program Standards and 

the Planning Tool are available on the ODE Resident Educator web page (go to 

www.education.ohio.gov and search key words “Resident Educator”). 

 

Q: When does the Resident Educator registration process begin?  

A:   Registration will be available through CORE beginning in September 2011. All 

registration must be completed by November 15, 2011.  

 

Q:    What resources are available to help Resident Educators succeed?   

 A:    Throughout the program, REs will benefit from both structured and differentiated support 

by mentors and other colleagues through formative processes.  At the end of Year 1, 

mentors provide feedback to REs on their progress and assist REs in goal setting and 

identifying the type(s) of support needed for Years 2-4. 

 

Q:      Are there any exams to take at the end of the RE program? 
 

A:   REs must successfully complete a summative assessment. REs may prepare for and 

take the assessment in Year 3 of their program.  

 

 

 

http://www.education.ohio.gov/
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Q: If I am entering Ohio’s teaching profession from out of state, am I required to go 

through the Ohio Resident Educator Program? 

A:   Eligibility requirements to participate in the RE Program are outlined under Section 1:     

Resident Educator Program and Processes of this FAQ document. Educators who meet 

the eligibility requirements are required to go through the Resident Educator Program.  

 

Q: What happens when a Resident Educator leaves a district before completing the 

four-year program? 
 

A:   The program is portable from one school to another school or even to another district. 

At the end of the school year, the RE program coordinator must complete a “Transfer 

Form” (available on the CORE system) and provide a copy to the Resident Educator 

who is transferring. REs are responsible for keeping all documentation of the work they 

have completed with their mentors (e.g., lesson plans, collaborative logs, etc.).  

 

 

Q:   What are the requirements to serve as a mentor? 

A:  Selection of qualified mentors assures that Resident Educators receive high-quality 

support and assessment in the context of the learning environment. The Ohio 

Department of Education has recommended the qualifications outlined below to serve 

as a mentor. Along with these qualifications, the district may have additional 

requirements such as a mentor application process or targeted training. Ohio Resident 

Educator Program mentors should: 

1.  Meet all of the following qualifications.  

 Five-year Professional License OR two-year Provisional License that has been 
renewed two or more times [Note: The inclusion of provisional license holders is a 

change from previously released information]. 
 

 Five years of teaching experience; and 
  

 Recent classroom experience within the last five years.  
 

2.  Complete the school or district application process.  
 

3.  Be selected by the school or district to attend state-sponsored mentor training.  

4.  Successfully complete state-sponsored mentor training.  

 

  SECTION 2: Mentor 
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Q:  Will REs be assigned a mentor in each of the four years of the program?  

A:   The role of the mentor in the Ohio Resident Educator Program differs from Year 1 to 

Years 2-4. Since the Resident Educator’s first year of teaching is critical, structured 

mentor support and guidance will be provided in Year 1. Differentiated support may be 

provided in Years 2-4. 

 

 Q:   With how many REs can each mentor work?  

 A:   Mentors should be assigned Resident Educators as appropriate for their schedules. 

Full-release mentors can mentor multiple Resident Educators. Full-time classroom 

teachers usually work with a single Resident Educator. Schools and districts retain the 

discretion to make mentor assignment decisions.  

 

Q:    Are mentors required to register in the state’s CORE system? 

A:   As part of the Resident Educator registration process, it is required that each RE’s 

mentor be identified in the CORE system. 

 

 Q:    Can administrators serve as mentors? 

A:   No, unless the administrator who is the mentor is NOT the evaluator of the RE for the 

purposes of employment. The mentoring process is for the purpose of professional 

growth and eventual professional licensure not an evaluative process for the purpose of 

employment. Every effort should be made to keep the formative assessment occurring 

in the RE Program separate from the teacher evaluation conducted by the site 

administrator. For more information on the role of the principal in the RE Program, 

please see the RE Program Standards at the following link:  

 http://www.ode.state.oh.us/GD/Templates/Pages/ODE/ODEDetail.aspx?page=3&TopicRelationI

D=515&ContentID=67249 

 

 

 

 

http://www.ode.state.oh.us/GD/Templates/Pages/ODE/ODEDetail.aspx?page=3&TopicRelationID=515&ContentID=67249
http://www.ode.state.oh.us/GD/Templates/Pages/ODE/ODEDetail.aspx?page=3&TopicRelationID=515&ContentID=67249
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Q: What is the role of the principal in the Resident Educator Program? 

A:     Principals play an important role in the RE Program. For more information on the role of 

the principal, please see Resident Educator Program Standards. In addition, a Principal 

Orientation Power Point is available at the following link: 

http://www.ode.state.oh.us/GD/Templates/Pages/ODE/ODEDetail.aspx?page=3&TopicRelationI

D=515&ContentID=67249 

 

 

 

Q: Is a school or district required to designate a program coordinator?   

A:   Yes. ODE staff communicates on a regular basis with program coordinators to ensure 

they have the most up-to-date information about the Resident Educator Program. 

 

 

Q: How can RE program coordinators be added to the OEDs database to ensure that 

they receive up-to-date information about the program? 

A:   Anyone serving as an RE program coordinator must first be assigned that role in the 

Ohio Educational Directory System (OEDS) by their district. This information then pre-

populates the state’s RE program coordinator list serve. Updates on the RE Program 

are provided through this list serve.  

 

 

 Q:  Where is the Resident Educator license application located?  

 A:   The contact number for educator licensure is 1.877.644.6338.  Licensure information 

can be found at the following link:  

 http://www.ode.state.oh.us/GD/Templates/Pages/ODE/ODEDetail.aspx?page=3&TopicRelationI

D=513&ContentID=1026&Content=105100 

 

  SECTION 5: Licensure 

  SECTION 3: Principal 

  SECTION 4: Program Coordinator 

http://www.ode.state.oh.us/GD/Templates/Pages/ODE/ODEDetail.aspx?page=3&TopicRelationID=515&ContentID=67249
http://www.ode.state.oh.us/GD/Templates/Pages/ODE/ODEDetail.aspx?page=3&TopicRelationID=515&ContentID=67249
http://www.ode.state.oh.us/GD/Templates/Pages/ODE/ODEDetail.aspx?page=3&TopicRelationID=513&ContentID=1026&Content=105100
http://www.ode.state.oh.us/GD/Templates/Pages/ODE/ODEDetail.aspx?page=3&TopicRelationID=513&ContentID=1026&Content=105100
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Q:  What training is required for mentors who have already completed the state’s 

Instructional Mentoring training? 

A:   Mentors who have completed Instructional Mentoring (IM) training during 2009-2011 

need to take only the one-day Resident Educator-1(RE-1) training to qualify as a 

mentor. New mentors will be required to take both Instructional Mentoring Revised and 

Resident Educator-1. These are two separate single-day trainings.  

 

Q:  Does a mentor who was Pathwise (or Praxis) trained need to take two days of 

training? 

A:   Yes. New mentors, including those who did not take Instructional Mentoring training 

during 2009-2011, must take both IM-REvised and RE-1 training. 

 

Q:  When are training sessions for mentors available? 

A:   Trainings are scheduled from July 2011 through November 2011 in locations across the 

state. The state’s “STARS” system provides information on dates and locations.  

 

Q:     Can a Program Coordinator or administrator attend training and then train the 

mentors in the district? 

A:   No. Each mentor in the Resident Educator Program must attend required training led by 

state trainers to become certified. 

 

Q: Are any district personnel (other than mentors) required to take any training? 

A:   No, however the state encourages school and district personnel involved in the 

Resident Educator Program to review the resources and materials that are available to 

support their program (See SECTION 9: Resources). 

 

  SECTION 6: Training 
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Q:  How long is the RE-1 training valid? Will there be other required training for the 

Resident Educator Program? 

A:   The RE-1 training was designed to assist mentors in working with first-year Resident 

Educators during the 2011-2012 school year. It is anticipated that there will be follow-up 

training in Year 2 (2012-2013).  

 

 

 Q: Is funding available for the RE Program?  

 A:   While there is no general revenue state funding available this year, ODE will provide 

$350 of federal Race to the Top (RttT) funds in 2011-2012 for each Resident Educator 

working in a public district, chartered community school, Educational Service Center, 

Career Center or Joint Vocational School. These funds may be used to support mentor 

training, mentor stipends and/or professional development for Resident Educators and 

mentors. Districts may choose to supplement these funds with general revenue funds or 

RttT funds if the work aligns with their LEA Scope of Work.  

To be eligible for ODE funds, districts must register Resident Educators in CORE by the 

November 15, 2011 deadline. Information on the funding request process will be sent to 

eligible district program coordinators in January 2012. Because these are federal funds, 

they may not be allocated to private pre-school or chartered non-public organizations. 

We suggest that these schools continue to use their professional development funds to 

support the Resident Educator Program. 

 

 Q: What is the cost of the mentor training?  

 A:   Beginning July 1, 2010, the cost for each one-day session of mentor training is $85 

regardless of location. The training fee includes materials and lunch. Check the contact 

information for the specific session provided on STARS for information about how the 

payment is to be made and to whom. ODE does not receive any of these funds. Do not 

make a payment to or draw up purchase orders for ODE. 

 

 

 

 

  SECTION 7: Funding 
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Q:     Does the Resident Educator Program apply to career-technical teachers? 

A:     Career-technical teachers are licensed as Alternative Resident Educators for Career-          

Technical Workforce Development Programs.  The Resident Educator Program applies 

to career-technical teachers using the same procedures and protocols as all other 

teachers. 

Q:     When does a career-technical teacher begin the RE program? 

A:     Career-technical teachers begin the Resident Educator program in the first year of    

teaching. 

Q:     Can a career–technical supervisor become a mentor? 

A:     The mentoring process is for the purpose of professional growth and eventual 

professional licensure, not an evaluative process for the purpose of employment. If a 

career-technical supervisor is in an evaluative capacity in any way for the RE, then the 

supervisor cannot act as a mentor. 

 

 

Q:  Where do I find information about the RE Program if I have additional questions?   

A:   For information about the Resident Educator Program go to www.education.ohio.gov 

and search key words “Resident Educator.”  

 

Q: If I have problems registering for IM-REvised or RE-1 training on STARS. whom  

should I contact?  

A:   For issues regarding registration for various Resident Educator trainings on STARS, 

contact Janet Rehkopf, administrative assistant, (614) 644-7446, or 

Janet.rehkopf@ode.state.oh.us. 

 

 

  SECTION 8: Career-Technical 

  SECTION 9: Resources  

http://www.education.ohio.gov/


10 
9-1-11 Final 
 

Q: Where can I submit a question about the RE Program via e-mail? 

A:   Any questions about the RE Program should be directed to 

REProgram@ode.state.oh.us. 
 

  

  Q: What if I have a question about educator licensure?  

  A:    Please contact the Office of Educator Licensure at educatorlicensure@ode.state.oh.us 

  

Q: How will ODE keep schools and districts informed about the RE Program 

throughout the year? 

A:   Updates will also be provided in the weekly email from the State Superintendent to 

schools and districts and in the ongoing e-mail updates sent by ODE to all RE Program 

Coordinators. Information and updates about the RE program will be also provided on 

the Resident Educator web page at: 

http://www.ode.state.oh.us/GD/Templates/Pages/ODE/ODEDetail.aspx?page=3&TopicRelationI

D=515&ContentID=67249 

mailto:REProgram@ode.state.oh.us
mailto:educatorlicensure@ode.state.oh.us
http://www.ode.state.oh.us/GD/Templates/Pages/ODE/ODEDetail.aspx?page=3&TopicRelationID=515&ContentID=67249
http://www.ode.state.oh.us/GD/Templates/Pages/ODE/ODEDetail.aspx?page=3&TopicRelationID=515&ContentID=67249
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Resident Educator Orientation Agenda
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Resident Educator License
 2009: New licensure system 
 2011: First Resident Educator licenses issued 

Ohio Resident Educator Program 
 2009‐2010 and 2010‐2011: Transition Resident Educator Program
 2011‐2012: Ohio Resident Educator Program begins

A New System for Ohio 
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Residency is a time to practice, refine and gain 
a deeper understanding of the art and science of

teaching under the guidance of a certified mentor and

the support of a professional learning community. 

What is Residency?
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Resident Educator Program: Foundation

 Ohio Standards for the Teaching Profession
 Ohio Continuum of Teacher Development

Ohio Resident Educator Program
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Ohio Resident Educator Program

Ohio Standards for the Teaching Profession

The Ohio Standards for the Teaching Profession
were developed for use as a guide for teachers
as they continually reflect upon and improve
their effectiveness as educators through all
stages of their careers.  
The Ohio Standards for the Teaching Profession are available on ODE’s website  at
education.ohio.gov, search key words “educator standards board”
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The Ohio Continuum for Teacher Development delineates 
five levels of teacher development.

Level Describes

Emerging Pre‐Licensure; the teacher education candidate

Developing Residency; the teacher whose skills are developing

Proficient The teacher who is applying knowledge and skills 
independently

Accomplished The teacher who is fully skilled and able to integrate 
knowledge and experience ‐ in instruction, curriculum and 
professional development ‐ into practice

Distinguished A teacher leader, consistently innovative, contributing to 
the professional learning community

Ohio Resident Educator Program
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The Ohio Continuum of Teacher Development 
is a tool to:

 Help teachers
• Self‐assess to determine level of development in each of

the standards
• Set goals to focus on areas of growth

 Target professional development that will advance growth
 Aid mentors in meeting the needs of their Resident Educators

Ohio Resident Educator Program
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 Teaching and Learning Cycle
 State mentor training
 Formative assessment
 Monitor and document REs’ progress
 Summative, performance‐based 
assessment

Resident Educator Program: Components

Ohio Resident Educator Program
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The Ohio Resident Educator Program 
Reflects the Teaching and Learning Cycle 
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State Mentor Training
 Instructional Mentoring (IM)
 Resident Educator‐1  (RE‐1)

Ohio Resident Educator Program
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 Formative Assessment is an important 
component of Ohio’s Resident Educator 
Program 

 Formative Assessment includes an 
ongoing cycle of data collection and 
feedback

Ohio Resident Educator Program

9/1/11 finalPage | 12



Formative Assessment

 Communicate with mentor and principal
 Resident Educator Program processes, 
protocols and tools
 Evidence and artifacts

Ohio Resident Educator Program
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Monitor and Document Resident Educator
Progress

 Mid‐Year Goal Review
 End‐of‐Year Formative Progress Review

Ohio Resident Educator Program
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Years 1‐2 Formative Assessment
Processes and Tools

1. Resident Educator Self‐Assessment
2. Assessment of Student Learning
3. Instructional Planning
4. Mentor Observation of Resident Educators 
5. Professional Goal Setting Process

Ohio Resident Educator Program
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“What do I need to know and do?”

Resident Educator 

9/1/11 finalPage | 16



Resident Educator: Year 1

During YEAR 1 of the Resident Educator Program, the Resident Educator will 

 Communicate with mentor and principal

 Use formative assessment activities to collect evidence and advance practice

 Use the state‐designed formative assessment tools (e.g., goal setting, self‐
assessment)

 Document instructional meetings with mentor using the Collaborative Log

 Maintain a collection of evidence and documents to inform summative 
assessment

9/1/11 finalPage | 17



Resident Educator: Year 2

During YEAR 2  of the Resident Educator Program, the Resident Educator will 

 Continue processes, protocols, and tools from Year 1

 Utilize differentiated support and resources to move 
toward meeting Year 2 goals

 Complete Year 2 Formative Progress Review
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Resident Educator: Years 3-4

During YEARS 3‐4 of the Resident Educator Program, the Resident Educator will 

YEAR 3
 Prepare for summative assessment

Year 3/4
 Successfully complete summative assessment

Year 4
 Participate in professional development and leadership  activities
 Re‐take deficient portions of summative assessment
 Complete Resident Educator Program requirements, secure signatures of   

mentor and superintendent or designee and apply for the 5‐year professional 
license.
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What will the 
DISTRICT/SCHOOL 

do to support my 
residency?

System of Support
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District/School: Year 1

During YEAR 1 of the Resident Educator Program, the District/School will 

 Provide district/school orientation

 Determine eligibility and register Resident Educators

 Select, assign and support mentors

 Provide time and support for mentor training

 Provide support and professional development for
Resident Educators and mentors
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What will the 
PRINCIPAL

do to support my 
residency?

System of Support
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Principal: Year 1

During YEAR 1 of the Resident Educator Program, the principal will

 Work with program coordinator to select and assign mentors 

 Ensure mentors attend state training 

 Provide time for mentor‐Resident Educator collaboration

 Provide opportunities for reciprocal observations 

 Collaborate with mentor and Resident Educator to align Resident
Educator goals
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Communication: RE-Mentor-Principal
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System of Support

What will the 
MENTOR

do to support my 
residency?
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Mentor: Year 1

During Year 1 of the Resident Educator Program, the mentor will

 Attend all required training to obtain certification

 Communicate with the Resident Educator and building 
administrator

 Respect the confidential relationship with the Resident 
Educator and principal

 Support Resident Educator through the use of formative 
assessment processes, protocols and tools

 Collaborate with the program coordinator to complete end‐of‐
year Formative Progress Review
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Mentor: Years 2-4

YEAR 2:
 Provide differentiated support to meet the needs of each Resident 

Educator 

YEAR 3:
 Facilitate and support the Resident Educator in preparing for

summative assessment

YEAR 4:
 Facilitate and support the Resident Educator  to “re‐take“ deficient

portions of summative assessment
 Facilitate Resident Educator participation in professional 

development and leadership activities
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Resident Educator Program Year 1 Timeline
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 District/School Program Coordinator

 ODE website: education.ohio.gov
 search key words, Resident Educator

 Program Questions:
 REProgram@ode.state.oh.us

 Licensure Questions:
 educatorlicensure@ode.state.oh.us

Resources to Ensure A Successful  “Journey to Excellence”
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“How can I be a better educator 
tomorrow than I am today?” 

The one question to never stop asking…
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Ohio Resident Educator (RE) Program Requirements, Year 1:                                                                 
 
The Resident Educator Program Requirements document summarizes everything that is required for Year One of residency. It is meant to clarify requirements 
and is not intended to be a compliance checklist. 
 
For Year One of the Resident Educator Program, *districts/schools are required to 

 Assign the Coordinator-Resident Educator role in OEDS to the person responsible for overseeing the RE Program 
 Identify an implementation team-locally determined 
 Align the local Resident Educator Program to the Ohio Resident Educator Program Standards and the Mentor Standards for the Ohio Resident Educator 

Program 
 Select and assign mentors and ensure they attend state mentor training 
 Provide a Resident Educator Program Orientation to Resident Educators 
 Determine Resident Educator eligibility and registers Resident Educators in CORE 
 Input end of year program report in CORE 
 Provide ongoing professional development to Resident Educators and mentors-locally determined. 
 Complete annual benchmark for REs 
 Provide time for mentor-RE collaboration-1hour per week-locally determined 
 Provide opportunities for reciprocal observations between mentors and REs and other exemplary teachers 
 Ensure the REs write and set the same goals for RE Program and for their district evaluation, if applicable-locally determined 
 Ensure that mentors use the formative assessment tools, protocols and processes shared in state mentor training 

 
*items in bold font are new; those in regular font are carried over from the Transition Program.  
 
The following chart explains these requirements in further detail and was updated in April 2011. Please replace previous versions with this document. The 
requirements are delineated by roles listed vertically on the left side of the page – program coordinators/ District/Schools, principals and mentors. Specific 
documents or tools that accompany the requirements are included as well as supplemental resources that support implementation. 
 
A few of the requirements are activities that some districts already do. Some of the items are repeated under more than one section, as they may involve more 
than one person. And some of the requirements may need to be further specified at the local level. 
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Ohio Resident Educator (RE) Program Requirements, Year 1:                                                                 
 Required for Transition 

Program 2009-2010 & 
2010-2011 

*Required for Resident Educator Program    
   2001-2012                                                                 
*Bold text indicates new requirements 

Required Tools and Resources Supplemental Resources 
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 Identify/assign Entry Year 
Coordinator role in OEDS 

 Identify/assign Coordinator-Resident Educator role 
in the Ohio Educational Directory System (OEDS) 

 Identify implementation team-locally determined 

  

 Align local program to 
Entry Year guidelines 

 Align local program to Ohio Resident Educator 
Program Standards 

 Align local mentor requirements to Mentor 
Standards for the Ohio Resident Educator Program 

 RE Program Standards Planning Tool 
in Connected Ohio Records for 
Educators (CORE) 

 Ohio Resident Educator Program-
Mentor Information 

 Mentor Selection Tool 

 Mentor Self-Assessment Tool 
 Mentor Professional Learning Goal-

Setting Tool 

 Work with principals to 
select and assign 
mentors 
□ Ensure mentors 

attend training 

 Work with principals to select and assign mentors 
□ Ensure mentors attend state training 

 Ohio Resident Educator Program- 
Mentor Information 

 Mentor Selection Tool 

 Suggested Mentor Caseload 
□ Non-release mentor=1 or 2 REs 
□ Full-release mentor=15 to 18 REs 
□ Partial-release mentor=pro-rated 

dependent upon % of release 
time 

  Provide orientation to RE Program for Resident 
Educators 

 PPT on ODE website   

 Determine RE eligibility 
and register REs in CORE 
by Nov. 15 

 Determine RE eligibility and register REs in CORE by 
Nov. 15 (include mentor name) 

 Input end of year program report in CORE by June 
30 

 ODE Eligibility Criteria 
 Program report template on ODE 

website- UNDER DEVELOPMENT 

 CORE training PPT-UNDER 
DEVELOPMENT 

  Provide ongoing professional development (PD) to 
Resident Educators and mentors-locally 
determined 

  PD Growth Model for REs-UNDER 
DEVELOPMENT 

 Learning modules for mentors-UNDER 
DEVELOPMENT (see mentors) 

 *Verify program 
completion on license 
application 
□ Signature of mentor 

and superintendent 

 Document RE’s on-going progress 
□ Annual formative progress review with 

mentor and Resident Educator 
*Years 3 and 4 will include summative performance-
based assessment and verification of completion of 
program on license application 

 State-developed format and 
processes-UNDER DEVELOPMENT 
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 Required for Transition 
Program 2009-2010 & 
2010-2011 

*Required for Resident Educator Program    
   2001-2012                                                                 
*Bold text indicates new requirements 

Required Tools and Resources Supplemental Resources 
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 Work with program 
coordinators to select and 
assign mentors 

 Provide time for RE-
mentor collaboration 

 Work with program coordinators to select and 
assign mentors 
□ Ensure mentors attend state training 

 Provide time for mentor-RE collaboration- 
Minimum 1 hour or 1 planning period per week-
locally determined 

 Ohio Resident Educator Program- 
Mentor Information 

 Mentor Selection Tool 

 Suggested Mentor Caseload (see 
district) 

 Regional Principal Training-UNDER 
DEVELOPMENT 

  Provide opportunities for reciprocal observations 
□ Mentor observes RE minimum 3 times 
□ RE observes exemplary teachers minimum 2 

times 

  

  Collaborate with mentor/RE to align RE goals if goal 
setting is required for teacher evaluation system 
and/or negotiated agreement-locally determined 

  Regional Principal Training-UNDER 
DEVELOPMENT 

M
EN
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R
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 Attend state mentor 
training 

 Instructional Mentoring 

 Attend state mentor training (see district) 
□ Instructional mentoring (IM 
□ Resident Educator 1 (RE1) 

 State lead trainers  

 Use state-designed 
formative assessment 
tools and protocols 

 RE Self-Assessment  
 Professional Goal Setting 
 Collaborative Log 

 Use state-designed formative assessment tools, 
protocols and processes 
□ RE Self-Assessment 
□ Analysis of Student Learning 
□ Mentor Observation of REs 
□ Professional Goal Setting 
□ Collaborative Log 

 State mentor training 
 Standardized tools 

 Interactive Journal 
 Learning modules for mentors-UNDER 

DEVELOPMENT 
□ Formative Assessment of 

Students 
□ Instructional Planning 
□ Observation 

 *Verify completion of 
program on license 
application 

 Signature of mentor and 
superintendent 

 Document RE’s on-going progress 
□ Mid-year goal review 
□ Annual formative progress review with 

program coordinator and RE 
*Verify completion of program on license application 
in year 4 (see district) 

 State-developed format and 
process-UNDER DEVELOPMENT 
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The Ohio Resident Educator Program Standards 

Planning Tool 
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The Resident Educator Program Standards Planning Tool 
The Resident Educator Program Standards Planning Tool is intended to assist district/schools in self-assessing their programs to measure their 
progress toward meeting the program standards. The descriptions are cumulative across the columns. Therefore to get a complete picture of the 
expectation of RE Programs at the exemplary level, readers will need to look at the items in the other levels as well. The emerging level describes 
basic implementation; the sufficient level describes performance that meets state requirements for high quality induction and should be 
reached within the first two years of implementation; and the exemplary level describes performance that is above and beyond the 
expectations. District/schools may find themselves at various levels for each program indicator. However, all districts should strive for the 
exemplary level. 
  
Another use for the planning tool is for allocating resources necessary to address the RE Program at a variety of levels. Resources may include 
collaboration with colleges and/or universities, the assistance of consultants or other experts, funds for mentors, professional development and 
training materials.  
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The Ohio Resident Educator Program Standards – At-A-Glance 
 
Resident Educator Program Standard 1: Program Administration and Leadership. Strong program administration and leadership are necessary 
to ensure the success of a Resident Educator Program. District leaders who have a depth of knowledge and understanding necessary to 
implement a high quality induction program provide the foundation. 
 
Resident Educator Program Standard 2: Principal Role and Engagement. Principals provide the structure and create a positive climate for the 
Resident Educator Program’s support and assessment activities. It is through the support of principals and their collaboration with RE Program 
leaders that the Resident Educator Program will meet its goal of accelerating Resident Educator and mentor practice to improve student 
achievement.  
 
Resident Educator Program Standard 3: Systems Alignment and Linkages. An aligned system of induction, professional development and 
evaluation allows educators to focus and succeed in providing the best education for students and accelerate their own growth. The 
establishment and maintenance of strong formal linkages across the teacher professional development continuum, beginning with teacher 
preparation and residency through career teaching is necessary to ensure success. 
 
Resident Educator Program Standard 4: Mentor Quality. Selection of qualified mentors assures that Resident Educators receive high-quality 
support and assessment in the context of the learning environment. Initial training, on-going support and collaboration help to develop mentors’ 
skills, knowledge and leadership capacity. Mentors, when carefully selected and supported, can help create new norms of collaboration, inquiry 
and on-going learning. Mentors engage with other mentors and program coordinators to formatively assess their own practices in a process that 
mirrors RE formative assessment.  
 
Resident Educator Program Standard 5: Resident Educator Professional Development and Learning Communities. Resident Educator 
professional development builds on teacher preparation, and is guided by a standards-based growth model that is differentiated and promotes 
communities of practice. Mentors and Resident Educators must be given time to observe, collect data and set goals. Mentors provide formative 
feedback to accelerate the growth, confidence and competence of resident educators. Resident Educator Program coordinators and principals 
provide support for the collegial and confidential relationship between mentors and resident educators.  
 
Resident Educator Program Standard 6: Resident Educator Performance Assessment. Engaging in standards-based formative assessment 
supports self-reflection, recognizes beginning teachers’ developmental needs and promotes their career-long professional growth. The 
summative assessment serves to assure that Resident Educators have met the standards to be eligible for a professional teaching license in Ohio. 
Formative feedback complements the summative assessment in an effort to inform goals for resident educators and advance learning. 
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Program Standard 1: Program Administration and Leadership 

Guiding Questions: 

 Who is involved in RE Program implementation; in what ways? 
 How is the RE Program coordinator selected; to whom does he/she report? 
 What professional development and resources related to the RE program 

are available to Program coordinator/implementation team? 
 What policies and procedures are in place for the Program 

coordinator/implementation team? 
 How student learning and achievement are made a priority? 

 

Possible Evidence: 
 Mission/vision statements and program goals; strategic plans 
 Meeting schedules, agendas and minutes 
 Organizational chart and job descriptions 
 List of professional development opportunities 
 Board Policies 

 

Program Indicators  
Not 

Evident 
 Emerging  Sufficient  Exemplary 

         
1.1 The Resident 

Educator Program is 
implemented 
collaboratively among 
Resident Educators, 
veteran teachers, 
administrators, 
mentors and teacher 
education programs 
that are collectively 
committed to 
increased student 
learning and 
achievement. 
 
 
 
 
 
 

 

   The Resident Educator 
Program involves educators 
working together in various 
capacities. 
 
 
 
 
 
 
EVIDENCE: 

 The Resident Educator Program 
encourages frequent collaboration 
among teachers, mentors and 
principals to cultivate a shared 
partnership in support of resident 
educators with a focus on student 
learning and achievement. 
 
 
 
EVIDENCE: 

 An integral and ongoing function of 
the Resident Educator Program is 
collaboration among district 
colleagues and teacher education 
faculty and staff with a consistent 
focus on increased student learning 
and achievement. 
 
 
 
EVIDENCE: 
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Program Indicators  
Not 

Evident 
 Emerging  Sufficient  Exemplary 

         

1.2 District leaders 
designate a Resident 
Educator Program 
coordinator with 
clearly specified roles 
and responsibilities 
and build his/her 
capacity to be 
successful. 

 
 

   District leaders designate a 
classroom teacher with 
limited release time or an 
administrator to coordinate 
residency activities in 
addition to other duties. 
 
 
 
 
EVIDENCE: 
 
 
 
 

 

 District leaders designate a teacher 
leader or administrator to 
coordinate the Resident Educator 
Program, providing resources, time 
and support for his/her efforts 
including regular opportunities to 
communicate with district 
administrators, principals and 
mentors about the RE program. 
 
EVIDENCE: 

 District leaders designate a full-time 
Resident Educator Program 
coordinator and provide training, 
clear expectations and compensation. 
The coordinator is considered an 
integral part of the district leadership 
team and is included in school 
improvement and strategic planning 
efforts. 
 
EVIDENCE: 
 

 

         

1.3 Resident Educator 
Program leaders 
establish an 
implementation team 
whose members 
represent of a variety 
of stakeholders and 
demonstrate the 
depth of knowledge 
and understanding 
necessary to inform 
and support the 
Resident Educator 
Program. 

   The implementation team is 
representative of a variety of 
stakeholders and 
knowledgeable about the 
Ohio Academic Content 
Standards, Ohio Educator 
Standards and induction. 
 
 
 
EVIDENCE: 

 The implementation team is 
knowledgeable about the Ohio 
Academic Content Standards, Ohio 
Educator Standards and the 
Resident Educator Program and 
Standards and has a commitment 
to teacher growth. 
 
 
 
EVIDENCE: 

 The implementation team is 
knowledgeable about data collection 
and analysis, teacher preparation and 
high quality professional 
development and the team actively 
participates in ongoing professional 
development, research and related 
technical support activities. 
 
EVIDENCE:  
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Program Standard 2: Principal Role and Engagement 

            Guiding Questions 
 How do principals and staff gain knowledge about the Resident Educator 

Program, their roles and responsibilities and mentor confidentiality? 
 What professional development is available? 
 How does the master schedule support collaborative planning time and fair 

and equitable workloads and teaching assignments? 
 In what ways are timely and relevant resources (e.g. building handbook, 

Board policies and procedures) available to mentors and Resident 
Educators? 

 What formal and informal communication strategies are in place to 
support collaboration between Resident Educators, principals and 
mentors? 

 

Possible Evidence 
 List of Professional development opportunities 
 Master schedule, extracurricular assignments 
 Faculty handbook and/or contract containing clear expectations for 

staff in regard to Resident Educator Program 
 Newsletters, emails, meeting schedules  
 List of resources available to Resident Educators and mentors; 

budgets 

 

Program Indicators  
Not 

Evident 
 Emerging  Sufficient  Exemplary 

         
2.1 Principals actively 

participate in 
Resident Educator 
Program training and 
professional 
development 
opportunities. 

 
 

   Principals attend required 
Resident Educator Program 
training and professional 
development. 
Resident Educator Program 
issues are included in 
regularly scheduled district 
principal meetings. 
 
 
 
 
 
 
 
EVIDENCE: 

 Principal training includes 
knowledge and understanding of 
(1) beginning teacher needs, (2) the 
impact of working conditions and 
ways to mediate challenging 
working conditions, (3) how to 
collaborate with mentors without 
breaching the necessary 
confidentiality between mentors 
and RE, (4) Resident Educator 
Program requirements and (5) the 
important and essential role of 
principals in supporting each 
component of the program. There 
is a coordinated effort to inform 
and engage principals in mentor 
and Resident Educator professional 
development. 

 Principals engage in professional 
development to support the Resident 
Educator Program. They collaborate 
with Resident Educator Program 
coordinators and participate in the 
programs’ development and 
evaluation as appropriate.  
 
 
 
 
 
 
EVIDENCE: 
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Program Indicators  
Not 

Evident 
 Emerging  Sufficient  Exemplary 

         

2.2 Principals sanction 
and protect time for 
mentoring and other 
Resident Educator 
Program activities. 

 
 
 
 
 
 
 

   Principals clearly 
communicate mentors’ roles 
to staff and provide positive 
context for their work, 
facilitate participation in 
professional development 
activities by Resident 
Educators and provide 
common planning time for 
REs and mentors.  
 
 
 
 
EVIDENCE: 

 Principals lead efforts to create a 
positive climate for all Resident 
Educator Program components, 
supporting and reinforcing the 
vision and purpose of the Resident 
Educator Program. They 
consistently support mentors in 
their efforts to assist REs in their 
development, providing structured 
and protected time for mentors 
and REs to meet and facilitating 
opportunities for REs to advance 
their knowledge and skills. 
 
EVIDENCE: 
 
 
 

 Principals facilitate inclusion of 
Resident Educators in the school 
learning community and the 
integration of the RE Program into 
existing professional development 
initiatives. They promote the 
commitment of all staff in supporting 
Resident Educators and provide 
significant resources for mentors and 
REs to work together on a regular 
basis, e.g. substitutes, time, space, 
materials and schedule flexibility. 
 
 
EVIDENCE: 

         

2.3 Principals take 
effective steps to 
overcome challenging 
aspects of teachers’ 
work environments. 

 
 
 
 
 

   Principals note challenging 
aspects of teachers’ work 
environments and consider 
extra-curricular assignments 
for Resident Educators. 
 
 
 
 
 
 
 
 
EVIDENCE: 

 Principals consider the assignments 
and work environments, e.g. 
proximity of Resident Educators’ 
classrooms to mentor, department 
chair, guidance, etc. that are most 
appropriate to REs’ experiences and 
skills. 
 
 
 
 
 
 
EVIDENCE: 

 Principals limit the number of 
additional duties and responsibilities 
assigned to Resident Educators in 
accordance with local policies and 
negotiated agreements. They 
collaborate with RE Program 
coordinators to overcome operational 
and logistical barriers to RE success 
including but not limited to smaller 
class sizes, reduced teaching loads 
and additional resources and 
materials. 
 
EVIDENCE:  
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Program Indicators  
Not 

Evident 
 Emerging  Sufficient  Exemplary 

         

2.4 Principals engage 
with mentors in 
ongoing 
communication while 
understanding and 
respecting the 
necessary confidential 
nature of the mentor-
Resident Educator 
relationship.  

 
 
 

   Principals share school-wide 
goals with mentors and are 
available to meet and 
communicate as needed. 
Principals know and 
acknowledge that formative 
assessment data is 
confidential. 
 
EVIDENCE: 
 
 
 
 
 

 Principals invite mentors to attend 
leadership team meetings, 
professional development, and 
grade level/subject area meetings 
as appropriate. Principals 
understand and respect that 
formative assessment data is 
confidential. 
 
EVIDENCE: 

 Principals schedule regular 
communication with mentors that 
respects the confidential nature of 
the relationship between mentors 
and Resident Educators and is 
responsive to the needs of the school 
and the principals’ concerns and 
priorities. 
 
EVIDENCE:  

         

2.5 Principals engage 
with Resident 
Educators in ongoing 
communication 
designed to improve 
teacher practice. 

 
 

   Principals conduct an initial 
site orientation for Resident 
Educators, including 
information about school 
and district goals and 
priorities and the Ohio 
Standards for the Teaching 
Profession. They meet with 
REs as required. 
 
 
 
EVIDENCE:  
 
 
 
 

 Principals clearly articulate roles, 
responsibilities and expectations 
and provide formative feedback to 
Resident Educators with an 
emphasis on standards and student 
learning and achievement. They are 
available to meet and communicate 
with Resident Educators as needed. 
 
 
 
 
EVIDENCE:  

 Principals create the conditions 
conducive to the development of a 
learning community focused on 
standards and student achievement. 
They make time available, as needed, 
to help Resident Educators achieve 
their goals and work with mentors to 
encourage but not require REs to 
share evidence of growth as part of 
the evaluation process. 
 
 
EVIDENCE:  
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Program Standard 3: Systems Alignment and Linkages 

GUIDING QUESTIONS: 
 What fiscal and human resources support the Resident Educator Program?  
 Where is the leadership for the Resident Educator program housed? 
 What programs and professional development are aligned to the Resident 

Educator Program? 
 Who are the teacher education collaborative partners? What governance 

structure is in place? How are services and resources shared? 
 What new insights, information or initiatives resulted from meetings? 
 What data is available and used to inform program improvements? 

 

POSSIBLE EVIDENCE: 
 Board policy 
 Notes/agendas from PD  planning meetings 
 List of contributions to indicate shared resources 
 Articulated governance structure with clear roles and 

responsibilities, vision statement 
 Formalized agreement of regional partnerships 
 Examples of program improvement made  
 Meeting dates & agendas 

 

Program Indicators  
Not 

Evident 
 Emerging  Sufficient  Exemplary 

         
3.1 An interrelated set 

of systems supports 
the Resident Educator 
Program: fiscal, 
personnel and human 
resources, staff 
development, 
instructional program 
planning and 
communications. 

 

   The Resident Educator 
Program is defined in Board 
Policy, supported in the 
budget and communicated 
during beginning teacher 
orientation events. Staff 
development is provided to 
support the RE Program. 
 
 
 
 
 
 
EVIDENCE: 

 The Resident Educator Program is 
integrated into school/district goals 
and objectives including school 
improvement initiatives. There are 
appropriate and sufficient 
resources to support the RE 
Program. The staff development 
and teacher evaluation systems are 
aligned with the RE Program 
Standards and the school/district 
has adopted plans and policies to 
coordinate and communicate the 
elements of the RE Program. 
 
EVIDENCE: 

 System alignment and linkages with 
the Resident Educator Program are 
defined and made part of a Board 
adopted policy and school/district 
goals and objectives. The staff 
development and teacher evaluation 
systems are aligned with the tools 
and processes used by mentors. Clear 
protocols for communication 
between mentors and principals 
contribute to a seamless system. 
 
 
 
EVIDENCE: 
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Program Indicators  
Not 

Evident 
 Emerging  Sufficient  Exemplary 

         

3.2 Resident Educator 
Program coordinators 
work with local 
teacher education 
program faculty and 
staff to provide a 
variety of professional 
development for 
educators.  

 

   The Resident Educator 
Program connects loosely to 
subsequent professional 
development for teachers. 
Mentoring courses are 
offered at nearby 
colleges/universities. 
 
 
 
 
 
EVIDENCE: 

 The Resident Educator Program 
relates directly to the districts’ 
professional development program 
and RE Program coordinators 
collaborate with teacher education 
program faculty and staff to 
provide support and aligned 
professional development, e.g. 
workshops, certificate programs, 
for mentors and REs. 
 
EVIDENCE: 

 Coordinators collaborate with 
educator preparation program faculty 
and staff and regional service 
providers to share resources and 
provide support and aligned 
professional development for 
cooperating teachers, field 
supervisors, mentors, REs and 
principals. 
 
 
EVIDENCE: 
 
 
 

         

3.3 Resident Educator 
Program leaders, 
regional service 
providers and higher 
education faculty and 
staff collaborate on 
an ongoing basis to 
support, align and 
improve programs. 

 

   Resident Educator Program 
leaders meet with regional 
service providers and higher 
education faculty and staff at 
existing regional events and 
professional development 
opportunities. 
 
 
 
 
 
EVIDENCE: 

 Resident Educator Program leaders 
initiate collaboration among 
partners at the beginning and end 
of each academic year with a focus 
on shared services and resources. 
 
 
 
 
 
 
 
EVIDENCE: 

 Formal regional partnerships are 
established for designing, 
implementing and modifying RE and 
teacher education programs. The 
partnerships are based on a shared 
vision of increasing teacher quality to 
improve student achievement. 
Partners share aggregated teacher 
and student performance data as part 
of a strategic effort to align, inform 
and improve their programs. 
 
EVIDENCE:  
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Program Standard 4: Mentor Quality 

GUIDING QUESTIONS: 
 How are mentors recruited, selected and assigned?  
 What procedures are in place to resolve conflict between mentors and 

Resident Educators? 
 What types of mentor training and support are provided? How is training 

connected to mentor and Resident Educator needs? How are local 
colleges/universities involved? 

 What protocols exist to establish confidentiality expectations for mentors? 
How will standards of confidentiality be upheld? 

 What criteria are being used to assess mentor performance? What data is 
being collected and reviewed? How is it used to improve mentor practice? 

 What processes are in place to remove ineffective mentors? 
 What leadership opportunities are provided to mentors? 

 
POSSIBLE EVIDENCE: 
 Mentor application  
 Additional mentor training professional development calendar and 

descriptions 
 Demonstration of mentor capacity (e.g. performance review) 
 Focus group and survey data from Resident Educators and mentors 
 Written mentor/Resident Educator confidentiality policy and 

contracts 
 Mentor self-assessment and/or peer-assessment tools 
 Percentage of mentors completing training, completing 

assignment/reassignments and  being removed 

 

Program Indicators  
Not 

Evident 
 Emerging  Sufficient  Exemplary 

         
4.1 Resident Educator 

Program leaders 
select and prepare 
mentors using well-
defined criteria 
consistent with the 
mentors’ assigned 
responsibilities and 
state guidance. 

 
 
 
 
 

   Resident Educator Program 
leaders know the Mentor 
Standards for the Ohio 
Resident Educator Program 
communicate mentor 
selection procedures to staff 
and ensure that all mentors 
hold a valid professional 
teaching license/certificate. 
 
 
 
 
 
EVIDENCE: 

 District teachers and administrators 
are involved in the development, 
review and revision of mentor 
selection procedures. Mentors 
demonstrate that they have the 
knowledge, experience and 
qualities that are consistent with 
the selection criteria and a 
minimum of five years of recent 
teaching experience. 
 
 
 
 
EVIDENCE: 

 Resident Educator Program leaders 
understand and believe that the 
mentor selection process is an 
important step in assuring that REs 
have high quality, effective mentors. 
RE Program Coordinators fully 
integrate the Mentor Standards into 
their work with mentors. The mentor 
selection process involves interview 
teams and candidates must 
demonstrate a commitment to 
improving the academic achievement 
of all students. 
 
EVIDENCE: 
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Program Indicators  
Not 

Evident 
 Emerging  Sufficient  Exemplary 

         

4.2 Resident Educator 
Program coordinators 
work with principals 
to assign mentors 
based on clearly 
communicated 
policies and re-assign 
them if necessary, in a 
timely manner. 

  
 
 

   Mentors are assigned based 
on the preferences of 
mentors and Resident 
Educators before or near the 
beginning of the school year. 
 
 
 
 
 
EVIDENCE: 

 Mentors are assigned by building, 
grade level and content/subject 
matter match. Mentors are re-
assigned if necessary, in accordance 
with district policy. 
 
 
 
 
 
EVIDENCE: 

 Coordinators collaborate with 
principals and other stakeholders to 
match mentors and REs in terms of 
relevant experiences, learning styles 
and local contexts. Clear procedures 
are in place for resolving differences 
between mentors and REs and 
addressing necessary changes or 
adjustments in assignments. 
 
EVIDENCE:  
 
 
 
 

         

4.3 Resident Educator 
Program coordinators 
provide mentors with 
ongoing training and 
support to advance 
their knowledge and 
skills. 

 
 

   Coordinators establish a 
minimum regular schedule of 
mentoring activities during 
the school year. Mentor 
professional development 
includes local workshops and 
training to strengthen the 
skills required of a mentor. 
 
 
 
EVIDENCE: 

 Mentors have regularly scheduled 
time, supported by their 
supervisors and coordinators, to 
participate in professional 
development that is job-embedded, 
reflective and aligned with the Ohio 
Standards for Professional 
Development, teacher preparation 
program requirements and 
required state mentor training. 
 
EVIDENCE: 

 Mentors are engaged in a learning 
community that incorporates the 
Ohio Educator Standards, the 
Resident Educator Program Standards 
and school and district needs. A 
comprehensive, program of 
professional development also 
supports the development of 
mentors’ goals for leadership, career 
pathways and advancement.  
 
 
EVIDENCE:  
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Program Indicators  
Not 

Evident 
 Emerging  Sufficient  Exemplary 

         

4.4 Mentors clearly 
understand and 
respect the necessary 
confidential nature of 
the mentor-resident 
educator relationship. 

 
 
 
 
 
 
 
 

   Resident Educator formative 
assessment is separate from 
principals’ evaluation 
processes and mentors 
maintain confidentiality 
regarding REs’ classroom 
practices. 
 
 
EVIDENCE:  

 Coordinators provide mentors with 
training and support to collaborate 
effectively and appropriately with 
principals; mentors share the 
general types of assistance and 
collaboration that is occurring 
between mentors and REs. 
 
 
EVIDENCE:  

 Mentors uphold the confidentiality 
policies and consult regularly with 
principals to ensure that their work 
with REs is aligned to the instructional 
priorities of the school and district. 
 
 
 
 
EVIDENCE:  

         

4.5 Resident Educator 
Program leaders 
assess mentor 
performance using 
multiple sources of 
evidence. 

 
 

   Mentors are accountable for 
meeting program 
requirements and mentor 
performance is assessed by 
but not limited to surveys, 
questionnaires and/or peer 
feedback. 
 
 
 
 
 
EVIDENCE: 
 
 
 
 

 Mentors engage in self-assessment 
and reflect on their own 
development, considering the 
success of their Resident Educators 
and their students. In addition, 
coordinators provide both 
formative and summative feedback 
to mentors on their work with REs. 
Mentors whose performance does 
not meet expectations is provided 
support to improve their practice. 
 
EVIDENCE: 

 A comprehensive, professional 
growth, accountability and 
assessment system for mentors is in 
place. Coordinators observe mentors 
working with REs to provide 
formative feedback and assist in data 
collection. Mentors who are 
supported to improve performance 
but are not able or willing to do so 
are removed from the program. 
 
 
EVIDENCE: 
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Program Standard 5: Resident Educator Professional Development and Learning Communities 

GUIDING QUESTIONS: 
 How Resident Educators professional development (PD) needs is assessed? 
 How is ongoing PD provided throughout the year? What resources are 

available to support the PD in the school and district? 
 How is technology leveraged in PD, i.e. blog, chat, etc.?  
 What time is made available for Resident Educators and mentor during the 

school day? 
 How has the culture of collegiality been created and nurtured in the school 

and district? 
 What are the communication formats and time expectations for the 

mentor to meet with the Resident Educator? 
 How is Resident Educator professional development part of the larger 

learning community? 

 
POSSIBLE EVIDENCE: 
 Catalog of online PD  opportunities, agendas and meeting dates 
 PD needs assessment  
 Documentation of all Resident Educator/mentor support and 

networking activities 
 Release time schedule 
 Aggregated Resident Educator formative assessment data 
 Formal and informal communication log 
 Mentor handbook 
 Observation schedule 

 

Program Indicators  
Not 

Evident 
 Emerging  Sufficient  Exemplary 

         
5.1 Resident Educator 

Program coordinators 
provide Resident 
Educators 
professional 
development that is 
ongoing throughout 
the residency and is 
tailored to support 
the needs of REs, 
schools and the 
district. 

 

   Resident Educators are 
offered assistance with 
preparing for the first days of 
school and receive timely, 
easily accessed information 
about district policies as well 
as building practices and 
procedures. Mentors and 
REs participate together in 
professional development 
activities, as appropriate. 
 
 
 
EVIDENCE: 
 
 

 Regular meetings, observations and 
ongoing, job-embedded, high 
quality professional development 
focused on REs’ attainment of the 
knowledge and skills needed to 
meet the Ohio Standards for the 
Teaching Profession are offered by 
mentors and RE Program 
coordinators. Resident educators 
have regularly scheduled time, 
supported by principals and RE 
Program coordinators to participate 
in these activities.  
 
EVIDENCE: 

 Resident Educators are engaged in a 
comprehensive, year-round learning 
community that is articulated with 
teacher preparation program 
experiences. Resident Educators work 
collaboratively with mentors and 
principals to select from a wide range 
of professional development 
opportunities that are available to 
them. Principals and district leaders 
provide REs with leadership 
opportunities within the district as 
appropriate. 
 
EVIDENCE: 
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Program Indicators  
Not 

Evident 
 Emerging  Sufficient  Exemplary 

         

5.2 Resident Educator 
Program coordinators 
emphasize the 
importance of and 
provide support for 
the collegial and 
confidential 
relationship between 
mentors and REs. 

 
 

 
 

 

   Coordinators introduce 
mentors and Resident 
Educators at year- opening 
activities and provide 
opportunities for mentors 
and REs to meet. 
 
 
EVIDENCE: 

 Coordinators plan structured 
activities for mentors and Resident 
Educators to build collegiality and 
strong professional partnerships. 
 
 
 
EVIDENCE: 

 Coordinators and principals plan 
regular formal support and 
networking opportunities for mentors 
and REs to meet, solve problems and 
provide mutual support for each 
other. 
 
EVIDENCE: 
 
 
 
 
 
 
 
  

         

5.3 Mentors and 
Resident Educators 
work together to 
develop trusting, 
reflective and 
professional 
relationships. 

 
 
 
 
 
 
 
 
 

   Mentors and Resident 
Educators meet together as 
required. 
 
 
 
EVIDENCE:  
 
 

 Mentors and Resident Educators 
use mentoring time to engage in 
confidential, reflective practice. 
 
 
EVIDENCE:  

 Mentors and Resident Educators 
work together beyond the structured 
meeting time to further develop their 
collegial relationship. 
 
EVIDENCE:  
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Program Indicators  
Not 

Evident 
 Emerging  Sufficient  Exemplary 

         

5.4 Mentors support 
Resident Educators 
through the use of 
formative assessment 
data to differentiate 
and individualize 
professional 
development. 

   Mentors work to collectively 
support identified needs of 
their Resident Educator 
cohort or general beginning 
teacher needs 
 
 
 
 
 
 
 
 
 
 
 
EVIDENCE: 

 Mentors plan, participate in and 
facilitate professional development 
activities for Resident Educators as 
appropriate. They use formative 
assessment data to target the 
needs of REs and focus on 
advancing teacher practice and to 
contribute to the future 
development of an Individual 
Professional Development Plan 
(IPDP). 
 
 
 
 
 
EVIDENCE: 

 Professional development is designed 
to meet the needs of individual 
teachers and includes a variety of 
strategies to meet these needs (e.g., 
team meetings, study groups, 
workshops, and conferences, cross 
district/school learning consortia). RE 
professional development needs are 
informed by using evidence from a 
variety of formative assessments. 
Standardized formative assessment 
tools and protocols assist REs and 
mentors in guiding and documenting 
their work.  
 
EVIDENCE:  
 

         

5.5 Mentors and 
Resident Educators 
work together to 
engage in regular and 
ongoing 
communications 
designed to improve 
teacher practice and 
student learning. 

 

   Mentors provide regular 
assistance to REs including 
access to resources, 
associations and 
professionals. They work 
with REs on classroom 
management and lesson 
planning and observe 
resident educator classroom 
practice. Communication 
between mentors and REs is 
confidential and separate 
from the evaluation process. 
 
EVIDENCE: 

 Mentors and REs develop a plan for 
frequent collaboration and 
communicate in a variety of 
methods including meetings, phone 
calls, journals, emails etc. They 
collaborate on lesson planning, 
problem solving and collection and 
analysis of student data. New 
learning is applied in the classroom 
with support from mentors. 
Communication is open, positive 
and supportive. 
 
 
EVIDENCE: 

 Mentors provide REs with regular 
formative feedback and support 
communication between REs and 
principals and other colleagues. 
Mentors and REs are afforded the 
time to conduct classroom 
observations, e.g. mentors of resident 
educators and resident educators of 
mentors and other exemplary 
teachers. Mentors provide scaffold 
support toward reflective practice 
and independence. 
 
 
EVIDENCE: 
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Program Standard 6: Resident Educator Performance Assessment 

GUIDING QUESTIONS: 
 What opportunities are offered to the mentor and Resident Educators to 

learn and understand the standards? 
 What opportunities do mentors and Resident Educators have to collect and 

analyze data and plan professional development? 
 What professional development. is provided to mentors around the 

differentiation for teacher needs? 
 What opportunities do the Resident Educators have to learn the 

requirements of performance-based assessment? 
 Who supervises scheduling and completion of summative assessment? 
 Who communicates the summative assessment requirements to the staff? 
 What resources are allocated to the summative assessment process-e.g. 

time, materials, staff, etc.? 

 What is the protocol for collecting and reporting performance data?  
 What protocols are in place to protect confidentiality? 
 

POSSIBLE EVIDENCE: 
 Aggregated formative assessment data 
 Narrative description of the multiple sources of evidence 
 Copies of contracts and agreements 
 Policy and procedures for use, storage and transfer of data  and 

records  
 Budget 
 Documentation of summative assessment activities 

 

Program Indicators  
Not 

Evident 
 Emerging  Sufficient  Exemplary 

         
6.1 Formative 

assessment activities 
allow for multiple 
opportunities for 
teachers to learn and 
demonstrate 
knowledge, 
understanding and 
applications of the 
Ohio Standards for 
the Teaching 
Profession and the 
Ohio Academic 
Content Standards in 
the context of their 
teaching assignments. 

 

   Mentors and Resident 
Educators are familiar with 
the teacher and content 
standards and mentors help 
REs monitor progress in 
meeting goals and revise 
them as needed. 
 
 
 
EVIDENCE: 

 Mentors and Resident Educators 
know and understand the teacher 
and content standards. Mentors 
integrate formative assessment 
tools and data into regular 
interactions with REs and use the 
goal setting process to plan 
opportunities to improve teaching. 
 
EVIDENCE: 

 Mentors model formative assessment 
strategies and the use of data for 
Resident Educators to use with their 
students. Resident Educator goals are 
linked to student learning goals and 
strategies for achieving these goals. 
 
 
 
EVIDENCE: 
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Program Indicators  
Not 

Evident 
 Emerging  Sufficient  Exemplary 

         

6.2 Mentors and 
Resident Educators 
use multiple sources 
of evidence to identify 
individual teacher 
needs and guide 
support. 

 
 

 
 
 
 

 

   Documentation includes 
some supporting evidence 
collected by mentors. 
 
 
 
 
 
 
EVIDENCE:  

 Documentation includes evidence 
such as both Resident Educator and 
student work and reflection which 
are used to inform professional 
development in relation to the Ohio 
Standards for the Teaching 
Profession and to the Ohio 
Academic Content Standards. 
 
 
EVIDENCE:  
 
 
 
 
 

 Documentation includes a variety of 
authentic evidence such as reciprocal 
observations, student work, lesson 
plans, logs and standardized student 
achievement data. Mentors and 
Resident Educators work 
collaboratively to engage in 
structured reflection and analyze the 
evidence to inform future practice. 
 
EVIDENCE: 
 
 

         

6.3 Resident Educator 
Program leaders 
provide time to 
ensure that the 
formative assessment 
process is not 
compromised. 

 
 
 
 

  
 

 Time is set aside for mentors 
and Resident Educators to 
meet collaborate and reflect. 
 
 
 
 
EVIDENCE: 
 
 
 
 
 
 
 

 Protected time is provided for 
mentors and Resident Educators to 
observe one another, collect data, 
reflect, meet and review formative 
assessment and student data and 
develop goals. 
 
EVIDENCE: 
 
 
                                                      
 
 
 

 The program allocates mentors and 
Resident Educators sufficient time 
and resources to consider formative 
assessment evidence and to develop 
planned, systematic opportunities to 
improve teaching and learning. 
 
EVIDENCE: 
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Program Indicators  
Not 

Evident 
 Emerging  Sufficient  Exemplary 

         

6.4 Formative 
assessment activities 
support Resident 
Educators in meeting 
the standards for the 
summative 
performance-based 
assessment. 

 
 

 
 

   Resident Educator Program 
coordinators and mentors 
support REs’ understanding 
of the formative assessment 
tools and protocols and the 
requirements for the 
summative performance-
based assessment. 
Formative assessment data is 
not used to make teacher 
evaluation, employment 
decisions. 
 
EVIDENCE: 
 

 Formative assessment data is used 
by the mentor and Resident 
Educators to inform and address 
areas for growth needed to 
successfully complete the 
summative performance-based 
assessment.  
 
 
 
 
 
 
EVIDENCE: 
 
 
 

 Mentors and Resident Educators 
work with program leaders, principals 
and other colleagues to develop a 
comprehensive plan to support RE 
growth based on formative 
assessment data and reflective 
conversations with the RE. 
 
 
 
 
 
 
EVIDENCE: 
 
 
 
 

         

6.5 Resident Educator 
Program leaders 
provide resources to 
support the 
completion of the 
summative 
performance-based 
assessment of their 
Resident Educators. 

  

   Time is set aside for the 
summative process and 
required data is collected 
and reported. 
 
 
 
 
 
EVIDENCE: 

 Educators within the district 
understand and respect the 
requirements of the summative 
performance-based assessment. 
Protected time is provided to 
complete the summative 
assessment and collect and report 
data. 
 
EVIDENCE: 

 Sufficient time and resources are 
dedicated to completion of the 
summative assessment. Clear 
expectations and roles and 
responsibilities of all stakeholders 
involved in the process are 
communicated prior to the 
summative assessment. 
 
EVIDENCE:  
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Program Self-Assessment Summary School/District Name________________________________        Date________________ 
 

Areas for Improvement  Program Standard  Strengths 
     

  
Program Standard 1: 

Program Administration and 
Leadership 

  

     

  
Program Standard 2:  

Principal Role and Engagement 

 

  

     

  
Program Standard 3:  

Systems Alignment and Linkages 

 

  

     

  
Program Standard 4:  

Mentor Quality 

 

  

     

  
Program Standard 5:  

Resident Educator Professional 
Development and Learning 

Communities 

  

     

  
Program Standard 6:  

Resident Educator Performance 
Assessment 

  



 

21 

9-1-11 Final 

 

 

Program Improvement Plan   School/District Name________________________________        Date________________ 
 

 
1. Select two priority areas for improvement from Self-Assessment Summary:  

 

FOR 2011-2012, ODE ASKS THAT DISTRICTS FOCUS ON STANDARD 2 (PRINCIPAL ROLE) AND STANDARD 4 (MENTOR QUALITY) 
 

2. Write a SMART goal  (Specific, Measurable, Attainable, Relevant and Time-bound) for each area for improvement:  
(SEE SMART GOAL POWERPOINT FOR FURTHER INFORMATION AND SUPPORT) 

 
 

 
3. Establish a plan for attaining each goal: 

 
a. What are the incremental steps or checkpoints? 
b. What resources are needed? 
c. What stakeholders are included in the plan? 

 
 

 
4. What data will be collected to measure progress? 

 
 
 
 

5. How will established goals be reviewed?  
 
 
 
 

6. How will goals be measured? 
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Ohio Resident Educator Program Benefits 

Improved Teacher Effectiveness Improved Student Learning 

The Ohio Resident Educator Program provides new teachers support beginning 
with a mentor and extending to additional professional support during their 
first years of teaching. This residency period helps Resident Educators: 

 Develop additional skills beyond those learned in pre-service to help 
them become successful members of the teaching profession. 

 Collaborate with professional colleagues in structured protocols that 
focus on continuous improvement in their teaching practices. 

 Analyze their teaching practice using ongoing formative assessment 
feedback and suggestions for professional growth from a trained 
mentor. 

 Receive ongoing, job-embedded, professional development focused on 
helping them achieve proficiency in their instructional and assessment 
practices. 

 Reduce the stress that comes with starting a new career through a 
systemic program of professional support. 

 Ensure their teaching practices are based on the Ohio Standards for the 
Teaching Profession. 

 Prepare for future district/school leadership opportunities. 

The Ohio Resident Educator Program provides new teachers with 
opportunities to reflect on how their instruction and assessment practices 
impact student learning. This system of support will help Resident Educators: 

 Reflect on teaching practices and set goals for improvement that will 
promote improved student learning. 

 Learn effective teaching strategies from their mentors and reflect on 
their own strategies with a focus on improved student learning.  

 Create optimum learning environments for improved student 
achievement. 

 Reflect on and analyze student data and make decisions on 
appropriate interventions that maximize student learning. 

 Learn how to strategically use school and district resources to 
accelerate student learning. 
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Professional Goal-Setting 

Introduction to the Goal-Setting Template  

Purpose: The Professional Goal-Setting Template allows mentors and Resident Educators to collaborate on a 
goal-setting process to guide the RE’s growth for the academic year. 
  
Directions:  

1. Collaboratively with your evaluator and mentor, identify two goals that are specific, measurable, 
attainable, relevant and time-bound (SMART). These should align with the two priorities identified on 
the Self-Assessment Summary for Resident Educators and other data. 

2. Identify strategies needed and specify action steps to meet each goal, with a clear timeline, and 
evidence that will show completion of each goal. Use two goal-setting templates (one for each goal). 

3. At mid-year and end-of-year, review your progress toward goal attainment, outlining the actions taken 
and the evidence which supports it. Revise goals as needed. 

 

Professional Goal-Setting 
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Professional Goal-Setting 

Goal-Setting Template 

Resident Educator:       Mentor:       

Grade Level/Subject Area:       Date:       

 

SMART GOAL #1: 

Strategies needed to attain goal: 

      

 

 

Beginning of Year  

Planned Action Steps Timeline 

            

 

 

 

 

 

 

 

 

 

 

Evidence Indicators/Outcomes Resources Needed 
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Professional Goal-Setting 

  

Mid-Year Review 

Planned Action Steps Timeline 

            

 

 

 

 

 

 

 

Evidence Indicators/Outcomes Resources Needed 

      

 

 

 

 

 

 

 

      

 

 

End-of-Year Review 

Planned Action Steps Timeline 

      

 

 

 

 

 

 

      

 

 

 

 

 

 

 

Evidence Indicators/Outcomes Resources Needed 
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Professional Goal-Setting 
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Professional Goal-Setting 

Goal-Setting Template 

Resident Educator:       Mentor:       

Grade Level/Subject Area:       Date:       

 

SMART GOAL #2: 

Strategies needed to attain goal: 

      

 

 

Beginning of Year  

Planned Action Steps Timeline 

            

 

 

 

 

 

 

 

 

 

 

Evidence Indicators/Outcomes Resources Needed 
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Professional Goal-Setting 

 

Mid-Year Review 

Planned Action Steps Timeline 

            

 

 

 

 

 

 

 

Evidence Indicators/Outcomes Resources Needed 

      

 

 

 

 

 

 

 

      

End-of-Year Review 

Planned Action Steps Timeline 

      

 

 

 

 

 

 

 

      

 

Evidence Indicators/Outcomes Resources Needed 
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Professional Goal-Setting 

End-of-Year Reflection on Professional Goals 

 

Resident Educator:       Mentor:       

Grade Level/Subject Area:       Date:       

 
 

Directions:  

 Consider your professional practice over the past year, in terms of the goals set and the evidence collected. 

 Answer each of the following questions. 

 

SMART GOAL 1: 

1. Summarize your progress in the goal area. How did your progress in this area affect student learning and 

achievement? 

      

 

 

 

 

 

2. If you met your goal, what contributed to your success? 

      

 

 

 

 

 

3. If you did not meet your goal, what were barriers to your success?  
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Professional Goal-Setting 

End-of-Year Reflection on Professional Goals (continued) 

SMART GOAL 2: 

4. Summarize your progress in the goal area. How did your progress in this area affect student learning and 

achievement? 

      

 

 

 

 

 

5. If you met your goal, what contributed to your success? 

      

 

 

 

 

6. If you did not meet your goal, what were barriers to your success?  

      

 

 

 

 

 

OVERALL: 

7. Of what are you most proud when you look back at the academic year? 

      

 

 

 

 

8. What are possible areas for growth in the upcoming academic year? 
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RE Self-Assessment 

Self-Assessment Summary for First Year Resident Educators  

Resident Educator:       Mentor:       

Grade Level:       Subject Area:       Date: Click here to enter a date. 

Directions:  
1. List strengths and areas for growth based on the first year self-assessment.   
2. Check  two priority areas for growth on which you will base your goals.  
3. Review this document with your mentor and revise areas for growth as needed. 
4. Bring this summary to your meeting with your evaluator to set goals and plan action steps.  

 

Strengths 
(Proficient) 

Standard 
Areas for Growth 

(Developing) 

Priority 
Areas 

      Standard 1: Students 

 Knowledge of student development and prior learning 

 Relationships with students 

      

 

      Standard 2: Content 

 Planning and instruction using knowledge of learning and 
content-specific strategies 

 Understanding assigned content and curriculum  

      

 

      Standard 3: Assessment 

 Variety of formal and informal assessments 

 Alignment of standards, curriculum and instruction with 
assessments 

      

 

      Standard 4: Instruction 

 Data-based goals  

 Research-based instructional activities 

 Appropriate instruction 

 Content linked with past and future learning 

 Differentiated scope and sequence of content as needed 

      

 

      Standard 5: Learning Environment 

 Promotion of respect, cooperation and collaboration 
among students 

 Use of flexible learning and grouping strategies 

 Appropriate use of instructional time 

      

 

      Standard 6: Collaboration and Communication 

 Effective communication strategies within the classroom 

 Use of a variety of communication strategies with those 
outside the classroom 

      

 

      Standard 7: Professional Responsibility and Growth 

 Adherence to district, state and federal regulations  

 Identification of areas for professional growth 

 Targeted goals 

 Participation in relevant professional development 
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RE Self-Assessment 

Resident Educator:       Mentor:        

Grade Level/Subject Area:       Date: Click here to enter a date. 

First-Year Residents’ Self-Assessment 
One way to consider your strengths and weaknesses as a teacher is to rate yourself using the Ohio Continuum for Teacher Development. Check Developing or 
Proficient for each of the statements under each standard. Then list evidence which supports your selection. 
 
PURPOSE: 
 
 

Resident Educator Self-Evaluation Tool: Standards-Based Guiding Questions 

Standard 1: Students  Teachers understand student learning and development, and respect the diversity of the students they teach. 

 Developing  Proficient EVIDENCE 

Gather and use information about student development  to plan and deliver appropriate 
instruction 

  
      

Gather and use information about students’ prior learning to plan and deliver appropriate 
instruction 

  
      

Gather and use information about students’ abilities to plan and deliver appropriate instruction         

Build relationships with students by establishing and maintaining rapport         

Build relationships with students by valuing each student as an individual         

Build relationships with students by avoiding the use of bias, stereotypes and generalizations         



OHIO RESIDENT EDUCATOR PROGRAM  

 

 August 1, 2011    2 | P a g e  
 

RE Self-Assessment 

 

 Standard 2: Content   Teachers know and understand the content area for which they have instructional responsibility. 

 Developing  Proficient EVIDENCE 

Use specific concepts and assumptions of learning in planning and instruction         

Use  content-specific strategies and skills in planning and instruction         

Demonstrate understanding of important grade level content in the  Ohio Academic Content 
Standards and the school curriculum 

  
      

Demonstrate understanding of important grade level concepts in the  Ohio Academic Content 
Standards and the school curriculum 

  
      

Demonstrate understanding of important grade level processes in the  Ohio Academic Content 
Standards and the school curriculum 

  
      

Identify learning standards and communicate these clearly to students.         

Align assessment with curriculum and instruction and communicate these clearly to students.         
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RE Self-Assessment 

 

Standard 3: Assessment  Teachers understand and use varied assessments to inform instruction, evaluate and ensure student learning. 

 Developing  Proficient EVIDENCE 

Understand and use a variety of formal assessment techniques to collect evidence of students’ 
knowledge and skills. 

  
      

Understand and use a variety of informal assessment techniques to collect evidence of 
students’ knowledge and skills. 
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RE Self-Assessment 

 

Standard 4: Instruction Teachers plan and deliver effective instruction that advances the learning of each individual student. 

 Developing  Proficient EVIDENCE 

Set goals based on pre-assessment data to support the learning needs of all students.         

Plan research-based instructional activities to support the learning needs of all students.         

Use appropriate and flexible grouping during instruction to support the learning needs of all 
students. 

  
      

Link the content of past and future learning, recognizing that the scope and sequence of 
learning activities must be differentiated to meet the needs of all students. 

  
      

Access appropriate materials, including human and technological resources, to support 
instructional goals and meet student needs. 

  
      

Access appropriate services, including human and technological resources, to support 
instructional goals and meet student needs. 

  
      

Access appropriate resources, including human and technological resources, to support 
instructional goals and meet student needs. 
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RE Self-Assessment 

 

Standard 5: Learning Environments Teachers create learning environments that promote high levels of learning and achievement for all students. 

 Developing  Proficient EVIDENCE 

Use strategies to promote respect and positive relationships among students.         

Use strategies to promote cooperation and collaboration among students.         

Use flexible learning strategies and grouping to engage students.         

Use flexible learning strategies and grouping to foster curiosity.          

Use flexible learning strategies and grouping to encourage responsibility for their own learning.         

Transition between learning activities.         

Use instructional time effectively.         
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RE Self-Assessment 

 

Standard 6: Collaboration and Communication Teachers collaborate and communicate with students, parents, other educators, administrators and the 
community to support student learning.  

 Developing  Proficient EVIDENCE 

Use effective communication strategies in the classroom.         

Use a variety of strategies for timely, confidential professional communication with parents 
and caregivers. 

  
      

Use a variety of strategies for timely, confidential professional communication with colleagues 
and other school staff. 
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RE Self-Assessment 

 

Standard 7: Professional Responsibility and Growth Teachers assume responsibility for professional growth, performance and involvement as an individual as a 
member of a learning community.  

 Developing  Proficient EVIDENCE 

Follow district policies, state and federal regulations. 
  

      

Separate personal beliefs from professional interactions with students and families. 
  

      

Identify content knowledge, instructional strengths and areas for professional growth to develop 
targeted goals.   

      

Identify content knowledge, instructional strengths and areas for professional growth to 
implement targeted goals.   

      

Identify content knowledge, instructional strengths and areas for professional growth to 
participate in relevant professional development.   

      

Identify content knowledge, instructional strengths and areas for professional growth to 
incorporate the new learning into instruction.   
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Mentor Standards for the Ohio Resident Educator Program 
 

Purpose: The mentor standards provide principles of professional practice for mentors who support Resident 
Educators in the Ohio Resident Educator Program. 
 
Committing and Communicating to Build Quality Mentoring Relationships 
Standard 1: Mentors demonstrate commitment to advance the professional learning and practice of Resident 
Educators. 
 
Element: Mentors commit to the roles and responsibilities of mentoring and dedicate themselves to maintaining timely and 
appropriate communications with Resident Educators.  
 

Indicators: 
1.1 Mentors clearly communicate Resident Educator program expectations for themselves and for Resident Educators as defined 

by state law and school district requirements. 
1.2 Mentors use research on the developmental needs and concerns of Resident Educators to guide their communications with 

Resident Educators. 
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1.3 Mentors engage in formal, regular and ongoing communication to meet the personal and professional needs of Resident 
Educators. 

1.4 Mentors demonstrate strong interpersonal skills, employ relationship building skills and use effective language tools to 
facilitate meaningful conversations with resident educators.  

1.5 Mentors honor the confidentiality of the mentor-resident educator relationship as it is defined in the contexts of the Ohio 
Resident Educator program and district policies.   
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Designing and Facilitating Professional Development 
Standard 2: Mentors design and facilitate professional development for Resident Educators.  
 
Element: Mentors facilitate professional development experiences purposefully designed to meet the identified needs and concerns of 
Resident Educators. 
 

Indicators: 
2.1 Mentors apply formative assessment strategies and tools to identify and address the professional development needs and 

interests of Resident Educators. 
2.2 Mentors apply knowledge of Ohio academic content standards, professional teaching standards, relevant research and best 

practices to guide the professional development of Resident Educators. 
2.3 Mentors facilitate professional development experiences that promote collaborative inquiry, analysis and reflection on 

practice. 
2.4 Mentors apply professional development strategies consistent with best practices in adult development and learning. 
2.5 Mentors use a variety of research-based strategies, resources and technologies to differentiate professional development for 

Resident Educators. 
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Creating and Fostering Positive Learning Environments 
Standard 3: Mentors create and foster positive learning environments for Resident Educators. 
 
Element: Mentors create and foster the development of positive learning environments in which Resident Educators accelerate 
professional growth. 
 
Indicators: 

3.1 Mentors create trusting, caring, and open environments in which resident educators can build and maintain strong and 
positive professional relationships. 
3.2 Mentors apply knowledge of school and community culture to assist resident educators in being positively socialized into 
such cultures. 
3.3 Mentors serve as advocates in their schools and districts for creating supportive environments that enhance Resident 
Educators’ opportunity for reaching their personal and professional potential. 
3.4 Mentors promote opportunities to build positive relationships among resident educators, school staff, families and the 
community. 
3.5 Mentors engage colleagues when the skills or knowledge of another educator is needed to support the professional growth 
of Resident Educators. 
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Advocating and Coaching for Student Success 
Standard 4: Mentors support Resident Educators’ instructional and assessment practices. 
 
Element: Mentors advocate for student learning and employ instructional mentoring strategies designed to help Resident Educators 
enhance student learning.  
 
Indicators: 

4.1  Mentors value the research-validated connection between teacher performance and student learning by serving as models 
of data-driven professionals.  

4.2  Mentors advocate for student learning as the primary indicator of a Resident Educator’s professional growth. 
4.3 Mentors support Resident Educators in using a variety of formative and summative student assessments to drive instruction. 
4.4 Mentors assist Resident Educators with planning lessons that engage students and integrate content standards with effective 

instructional strategies to meet the needs of diverse learners. 
4.5 Mentors assist Resident Educators in creating a positive classroom culture that communicates high expectations. 
4.6 Mentors develop Resident Educators’ abilities to use student learning data to set instructional goals, self-assess instructional 

practices, and monitor progress toward those goals. 
4.7 Mentors use assessment data and a variety of coaching strategies to improve the practice of Resident Educators. 
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Modeling and Promoting Professionalism 
Standard 5: Mentors develop as leaders and learners through professional growth. 
 
Element: Mentors serve as models of professionalism in their development as professional educators.   
 

Indicators: 
5.1 Mentors model self-reflection and self-assessment as hallmarks of professionalism.  
5.2 Mentors as continuous learners acknowledge fallibility as a quality fundamental to personal and professional growth. 
5.3 Mentors demonstrate congruency between their mentoring words and actions. 
5.4 Mentors respect the diversity of school staff and the community. 
5.5 Mentors assume leadership roles at the school, district, state or national levels and in professional organizations. 
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OHIO RESIDENT EDUCATOR PROGRAM  

The Ohio Resident Educator Program  
Mentor Standards–at–a–Glance  
 

The Ohio Resident Educator Mentor Standards 
provide principles of professional practice for 
mentors who support Resident Educators in 
the Ohio Resident Educator Program.  
 
The Elements that correspond to the Mentor 
Standards are more specific statements of 
mentors’ demonstration of their knowledge, 
skills, and dispositions as mentors. 
 

Mentor Standard 1: Committing and 

Communicating to Build Quality Mentoring 

Relationships 

Standard: Mentors demonstrate commitment 

to advance the professional learning and 

practice of Resident Educators. 

Element:  Mentors commit to the roles and 

responsibilities of mentoring and dedicate 

themselves to maintaining timely and 

appropriate communications with Resident 

Educators. 

 

Mentor Standard 2: Designing and Facilitating 

Professional Development 

Standard: Mentors design and facilitate 

professional development for Resident 

Educators. 

Element: Mentors facilitate professional 

development experiences purposefully 

designed to meet the identified needs and 

concerns of Resident Educators. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Mentor Standard 3: Creating and Fostering 

Positive Learning Environments 

Standard: Mentors create and foster positive 

learning environments for Resident Educators. 

Element: Mentors create and foster the 

development of positive learning environments 

in which Resident Educators accelerate 

professional growth. 

 

Mentor Standard 4: Advocating and Coaching 

for Student Success 

Standard: Mentors support Resident Educators’ 

instructional and assessment practices. 

Element: Mentors advocate for student 

learning and employ instructional mentoring 

strategies designed to help Resident Educators 

enhance student learning.  

 

Mentor Standard 5: Modeling and Promoting 

Professionalism 

Standard: Mentors develop as leaders and 

learners through professional growth. 

Element: Mentors serve as models of 

professionalism in their development as 

professional educators. 

 

 



Hello and welcome to the introduction to the Resident Educator Mentor Orientation.  
This presentation will inform you about the Resident Educator program and prepare 
you for Instructional Mentoring (IM) and/or Resident Educator-1(RE-1) training.  
Please read the entire presentation.  

You have been instructed to download a few items that will help you understand and 
complete this pre-training requirement. If you have not downloaded those items, 
please do so at this time.

There will be a few instances throughout the PowerPoint when you may need to 
pause to allow work time. 
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The purpose of this presentation is to share information about the Resident Educator 
(RE) program and introduce the role and responsibilities of a mentor, principals, 
schools and districts.  We will also briefly cover the role of the school or district and 
the principal.  
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In 2009, legislation mandated a new licensure system for teachers, including an 
initial four-year Resident Educator license. Resident Educator licenses were first 
issued in January 2011.

The one-year Transition Resident Educator Program was implemented in the 2009-
2010 and 2010-2011 school years.  The four-year Resident Educator Program 
begins in August 2011.
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New educators face many challenges, including
• Understanding district policies and school cultures
• Planning and differentiating instruction 
• Adapting to a variety of learning styles
• Motivating and evaluating students, and 
• Communicating with students, parents and colleagues.

The Resident Educator(RE) Program, consisting of formative assessment and 
mentoring support, culminates in the completion of a state-wide summative, 
performance-based assessment. 

The benefit of this four-year program is that it provides the time, tools, and 
environment for REs to practice and refine their craft under the guidance of 
certified mentors. Numerous studies have determined that teacher quality is the 
most important school-based factor affecting student learning; schools and 
districts that invest in and support teachers through the RE program can expect 
to see increased student achievement.
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The Ohio Resident Educator Program is built upon the foundation of
•The Ohio Standards for the Teaching Profession, and 
•The Ohio Continuum of Teacher Development

Ohio  Department of Education staff worked in concert with stakeholders 
throughout Ohio to design the Ohio Resident Educator Program.  Teams of 
principals, mentors, program coordinators, new teachers and higher education 
personnel, researched current induction programs, studied best practices for new 
teacher preparation, developed tools and processes tailored to Ohio, conducted field 
tests and wrote numerous revisions to the elements of the Ohio Residency Program 
before their full implementation.
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The Ohio Standards for the Teaching Profession were developed by the Educator 
Standards Board and adopted by the State Board of Education in 2005.

The Standards encompass the areas of: Knowledge of Students; Content; 
Assessment; Instruction; Learning Environment; Collaboration and 
Communication; and Professional Responsibility and Growth.

The Standards also include elements and indicators that define what a teacher 
should know and be able to do across the career stages, defined as proficient, 
accomplished, and distinguished.

*Please stop now to review the Ohio Standards for the Teaching Profession if you 
are not already familiar with them (per the instruction sheet).
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The Ohio Continuum of Teacher Development was developed in 2009 to further 
delineate the teaching standards at the Emerging and Developing levels of 
performance.

It is intended to be used to assist teachers and mentors in self-assessing, goal setting 
and identifying professional development needs.
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The Continuum delineates five levels of teacher development based on the Ohio Standards 
for the Teaching Profession: 

• Emerging
• Developing
• Proficient
• Accomplished
• Distinguished

The Continuum underscores the philosophy of  Ohio’s Resident Educator Program: 
Teachers grow and progress over time, at different rates.

Therefore, it is important to understand that  

• Progress across the levels of the Continuum may not always occur at the same rate for all 
teachers
• Mastery of each level does not necessarily correlate with “time on the job,” and
• Teachers progress through the levels of certain standards at different rates

*Please stop now to review the Ohio Continuum of Teacher Development.
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The RE Program has several components, including 
• The Teaching and Learning Cycle
• Required state mentor training
• Formative assessment and coaching to inform practice
• Annual benchmarking to provide formal feedback on the RE’s progress and to 
determine adequate levels of mentoring and support for each year, and
• A summative, performance-based assessment
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The focus of the REs ( illustrated by the Teaching-Learning Cycle) is to practice and 
embrace the instructional daily processes performed by effective teachers: Assess, 
Plan, Teach, and Revise through the lens of continuous Reflection.

10

8/26/2011



Mentors will be supported in understanding the RE Program requirements and their 
roles in helping REs become effective teachers by attending required state mentor 
training.  

Beginning in 2011, required mentor training includes one day of Instructional 
Mentoring(IM) and one day of Resident Educator-1(RE-1).  Mentors who were 
certified in Instructional Mentoring during the Transition RE Program (2009-2010 
or 2010-2011) only need to take Resident Educator-1.  

11

8/26/2011



The Resident Educator Program relies heavily on formative assessment of REs.

There are many “definitions” of formative assessment in education circles.  
Formative assessment may be more easily defined by what it is not:
•It is not a one time snapshot
•It is not subjective or based on opinion
•It is not rigid framework
•It is not a traditional singular assessment tool

Formative assessment is
•An ongoing measurement of growth over time
•Objective and data-based
•Responsive to REs’ developmental needs
•Interactive and collaborative
•Based on a variety on non-evaluative assessments
•Based on The Ohio Standards for the Teaching Profession (OSTP)
•A continual benchmarking of progress
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Why formative assessment? No single measure of teacher performance fully captures the 
complexity of teaching, therefore, multiple performance measures must be employed 
throughout the Resident Educator Program.  Engaging in standards-based formative 
assessment supports self-reflection, recognizes teachers’ developmental needs and promotes 
beginning teachers’ career-long professional growth.

Resident Educator formative assessment is supported by several components:
• Communication is key to successful formative assessment.
• REs meet regularly with their mentor( the substance of these meetings is confidential)
• REs need to meet regularly with their building administrators.
• Mentors need to meet with building administrators to discuss the general nature of their 

work with REs, always being mindful of the confidential RE-mentor relationship.

Resident Educators and mentors will be asked to use multiple processes, protocols, and tools 
including self-assessment, assessment of student learning, instructional planning, mentor 
observation of RE’s and professional goal setting. Instructional meetings between REs and 
mentors will be documented by using the Collaborative Log, and 

REs will maintain a collection of evidence and artifacts that demonstrate progress toward 
the areas of focus for year 1 and also informs the summative assessment. 
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It should also be noted that while completed collaboratively with their mentors, Resident Educators 
“own” all tools, evidence and artifacts.  These documents should not be collected for use by the school 
or district.

8/26/2011
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REs will receive ongoing formative feedback from mentors as they collaborate and 
document their work together. They will receive more formal, yet still formative, 
feedback during the mid-year review of progress on their goals and at the end of the 
Year 1. At this end-of-year meeting, the REs will meet with their mentor and 
program coordinator to review the progress they’ve made to determine goal areas 
for the following year.  More information on this end-of-the-year progress review 
will be provided to program coordinators .
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Ohio’s Four Year Residency Program is unique.

• The immediate attention of REs and mentors is on year 1; beginning the induction 
of REs into the full life of a teacher.
• Resident Educators in year 2 will continue to work toward mastery of the 
Teaching and Learning Cycle.

The progress review at the end of year 2 requires a more formal demonstration of 
learning and practice.

• By years 3 and 4 the RE will be active in professional collaborative learning 
communities and be preparing for the summative assessment.

•By the end of year 4, REs must have successfully completed the RE Program and 
summative assessment to be eligible to obtain mentor and superintendent signatures 
and apply for the 5 year professional license.
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Mentors play a critical role in the success of REs.  Ohio’s clearly defined 
expectations for mentors ensure that they clearly understand their roles and 
responsibilities.
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Selection of qualified mentors assures that REs receive high-quality support and 
assessment in the context of the learning environment. The Ohio Department of 
Education has recommended the qualifications outlined above for serving as a 
mentor. 

Along with these qualifications, the district may have additional requirements such 
as an application or training.
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Mentors, like all teachers, have standards to guide their practice. Ohio’s Mentor 
Standards for the Ohio Resident Educator Program  help define the role of mentors 
and the expectations that accompany this role.  

It is important that mentors are committed to providing the support needed to help 
all teachers in Ohio become effective practitioners.

*Please stop now and review the Mentor Standards for the Ohio Resident Educator 
Program.
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Mentor professional development and credentialing include initial training and on-
going support that is comprehensive, job-embedded and reflective. The role of the 
mentor differs from Year 1 to Year 2-4.  Since the Resident Educator’s first year of 
teaching is critical, more mentor support and guidance will be provided in Year 1 
than in Year 2-4.

It is important for mentors to communicate regularly with REs and their building 
administrator, while respecting the confidential relationship with the REs. (More 
guidance will be provided about this relationship with REs and principals at 
Instructional Mentoring training)

Mentors support REs formative assessment throughout Year 1 and work with 
program coordinators to provide feedback at the end of the year to assist the REs in 
goal setting and identifying the level of mentor support needed for Year 2-4.
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This timeline will guide mentors’ work with REs through the first year.  Throughout 
the first year of Ohio’s Resident Educator Program, the Resident Educators and 
mentors work together to reflect upon data and set goals that promote the REs’ 
growth.  Interactions and feedback are reflective, professional and informative in 
regard to teacher strengths and areas for growth, classroom instruction and student 
learning.  
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Information from ongoing formative assessment between mentors and REs can be 
used to help focus support services and guide Resident Educators in establishing 
and pursuing professional development goals.  Standardized formative assessment 
tools and protocols assist the REs and mentors in collecting and documenting 
evidence of growth. 

One of the formative assessment tools the REs will be asked to complete is the 
Resident Educator Self-Assessment.  This important process asks the REs to reflect 
on current professional practices.  This reflection is completed by the REs and then 
discussed during mentor-RE conferences. 

*Please stop now and review the Resident Educator Self-Assessment Tool.  How 
might the results of this assessment process be used by the mentor? (Please bring a 
completed copy of the RE Self-Assessment to training)

There is a similar tool, based on the mentor standards, designed to support mentor 
self-assessment and growth.  It is available on the Ohio Department of Education 
website, education.ohio.gov. 
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*In the Power Point Instructions you were asked to download an article titled What 
Mentors Learn.  Please read the article.  Upon completion consider the learnings, 
affirmations and questions the article brings to mind.    Bring both the article and 
these findings to mentor training.
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The district program coordinators are great resources for up-to-date information 
since ODE staff communicate with them regularly.

Use ODE resources:
• The web page for frequent updates
• Email addresses for Programs and Licensure questions
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Please remember to bring the following documents to training:

Ohio Standards for the Teaching Profession, at-a-glance
Ohio Continuum of Teacher Development
Mentor Standards for the Ohio Resident Educator Program, at-a-glance
Resident Educator Self-Assessment
What Mentors Learn, Hanson

Thank you.  We look forward to seeing you at training.
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RE Self-Assessment 

Resident Educator:       Mentor:        

Grade Level/Subject Area:       Date: Click here to enter a date. 

Ohio Resident Educator Self-Assessment 
One way to consider your strengths and weaknesses as a teacher is to rate yourself using the Ohio Continuum for Teacher Development. Check Developing or 
Proficient for each of the statements under each standard. Then list evidence which supports your selection. 
 
PURPOSE: 
 
 

Resident Educator Self-Evaluation Tool: Standards-Based Guiding Questions 

Standard 1: Students  Teachers understand student learning and development, and respect the diversity of the students they teach. 

 Developing  Proficient EVIDENCE 

Gather and use information about student development  to plan and deliver appropriate 
instruction 

  
      

Gather and use information about students’ prior learning to plan and deliver appropriate 
instruction 

  
      

Gather and use information about students’ abilities to plan and deliver appropriate instruction         

Build relationships with students by establishing and maintaining rapport         

Build relationships with students by valuing each student as an individual         

Build relationships with students by avoiding the use of bias, stereotypes and generalizations         
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RE Self-Assessment 

 

 Standard 2: Content   Teachers know and understand the content area for which they have instructional responsibility. 

 Developing  Proficient EVIDENCE 

Use specific concepts and assumptions of learning in planning and instruction         

Use  content-specific strategies and skills in planning and instruction         

Demonstrate understanding of important grade level content in the  Ohio Academic Content 
Standards and the school curriculum 

  
      

Demonstrate understanding of important grade level concepts in the  Ohio Academic Content 
Standards and the school curriculum 

  
      

Demonstrate understanding of important grade level processes in the  Ohio Academic Content 
Standards and the school curriculum 

  
      

Identify learning standards and communicate these clearly to students.         

Align assessment with curriculum and instruction and communicate these clearly to students.         
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RE Self-Assessment 

 

Standard 3: Assessment  Teachers understand and use varied assessments to inform instruction, evaluate and ensure student learning. 

 Developing  Proficient EVIDENCE 

Understand and use a variety of formal assessment techniques to collect evidence of students’ 
knowledge and skills. 

  
      

Understand and use a variety of informal assessment techniques to collect evidence of 
students’ knowledge and skills. 
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RE Self-Assessment 

 

Standard 4: Instruction Teachers plan and deliver effective instruction that advances the learning of each individual student. 

 Developing  Proficient EVIDENCE 

Set goals based on pre-assessment data to support the learning needs of all students.         

Plan research-based instructional activities to support the learning needs of all students.         

Use appropriate and flexible grouping during instruction to support the learning needs of all 
students. 

  
      

Link the content of past and future learning, recognizing that the scope and sequence of 
learning activities must be differentiated to meet the needs of all students. 

  
      

Access appropriate materials, including human and technological resources, to support 
instructional goals and meet student needs. 

  
      

Access appropriate services, including human and technological resources, to support 
instructional goals and meet student needs. 

  
      

Access appropriate resources, including human and technological resources, to support 
instructional goals and meet student needs. 
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RE Self-Assessment 

 

Standard 5: Learning Environments Teachers create learning environments that promote high levels of learning and achievement for all students. 

 Developing  Proficient EVIDENCE 

Use strategies to promote respect and positive relationships among students.         

Use strategies to promote cooperation and collaboration among students.         

Use flexible learning strategies and grouping to engage students.         

Use flexible learning strategies and grouping to foster curiosity.          

Use flexible learning strategies and grouping to encourage responsibility for their own learning.         

Transition between learning activities.         

Use instructional time effectively.         
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RE Self-Assessment 

 

Standard 6: Collaboration and Communication Teachers collaborate and communicate with students, parents, other educators, administrators and the 
community to support student learning.  

 Developing  Proficient EVIDENCE 

Use effective communication strategies in the classroom.         

Use a variety of strategies for timely, confidential professional communication with parents 
and caregivers. 

  
      

Use a variety of strategies for timely, confidential professional communication with colleagues 
and other school staff. 
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RE Self-Assessment 

 

Standard 7: Professional Responsibility and Growth Teachers assume responsibility for professional growth, performance and involvement as an individual as a 
member of a learning community.  

 Developing  Proficient EVIDENCE 

Follow district/school policies, state and federal regulations. 
  

      

Separate personal beliefs from professional interactions with students and families. 
  

      

Identify content knowledge, instructional strengths and areas for professional growth to develop 
targeted goals.   

      

Identify content knowledge, instructional strengths and areas for professional growth to 
implement targeted goals.   

      

Identify content knowledge, instructional strengths and areas for professional growth to 
participate in relevant professional development.   

      

Identify content knowledge, instructional strengths and areas for professional growth to 
incorporate the new learning into instruction.   

      

 

 



 

Page | 1     9/1/11 final    
 

 
 

Mentor Professional Learning Goal-Setting Tool 
Based on the Mentor Standards for the Ohio Resident Educator Program     
 

Mentor:       Date:       

 

 
Purpose: The Mentor Professional Learning Goal-Setting Tool, based on the Mentor Self-Assessment, may be used as 
a tool by mentors to write professional learning goals for priority areas for growth highlighted on the Mentor Self-
Assessment. These goals may also be used by mentors to complete their Individual Professional Development Plan 
(IPDP) according to Local Professional Development Committee (LPDC) policy and shared with their site 
administrator. 
 
Directions 
Mentors should:  

1. Refer to the highlighted priority areas for growth on their completed Mentor Self-Assessment Tool;  
2. Complete the following steps: 

 Write two goals based on their priority areas  for growth that are specific, measurable, attainable, relevant and time-bound 
(SMART); 

 State intention for professional learning;  

 Describe an area of focus;  

 Include a rationale;  

 Add the activities necessary to complete the goal; and 

 Predict a completion date.  
 



 

Page | 2      9/1/11  final   
 

Writing Professional Learning Goals 
 
Sample Mentor Professional Learning Goal: 

Intention for 
professional learning 

Area of focus Rationale Activities Completion Date 

I will increase my 
knowledge of  

professional 
development strategies 
consistent with best 
practices in adult 
development   

to support the learning 
of resident educators 

by participating in 
mentor forums on 
Improving Your 
Collaboration Skills. 

 

Mid-year 

 

Mentor Professional Learning Goals 
Goal 1: 

Intention for 
professional learning 

Area of focus Rationale Activities Completion Date 

                              

 

Goal 2: 

Intention for 
professional learning 

Area of focus Rationale Activities Completion Date 
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Frequently Asked Questions 
 

Table of Contents: 

  

 

   

 

Q: Who is eligible to participate in the Resident Educator (RE) Program?  

A:   To be eligible to participate in the 2011-2012 Resident Educator (RE) Program, 

beginning teachers must:  

 Hold a valid Resident Educator license or alternative resident educator license of any 

type, or a one-year out of state educator license;  

 Be employed by an ODE-chartered educational entity, ODE or ODJFS licensed pre-

school, Ohio correctional facility or a private educational agency located in Ohio;  

 Teach at least two classes or .25 FTE in their area of licensure or in the area in which 

the teacher holds a supplemental teaching license;  

 Be responsible for planning and delivering standards-based, preK-12 curriculum to 

students and evaluating their progress;  

 Work 120 days as defined by Ohio Revised Code; and  

 Be assigned an ODE-certified, trained mentor by their employer.  

[Note: Teachers hired as tutors will now be considered eligible if they meet the above criteria.] 

SECTION 1:  RE Program and Processes………………………………………………….…  1 
SECTION 2:  Mentor………………………………………………………………………….….  4 
SECTION 3:  Principal……………………………………………………………………….…..  5 
SECTION 4   Program Coordinator…………………………………………………………….  5 
SECTION 5:  Licensure……………………………………………………………………….....         6 
SECTION 6:  Training……………………………………………………………………………  6 
SECTION 7:  Funding……………………………………………………………………………  7 
SECTION 8:  Career-Technical…………………………………………………………………  8 
SECTION 9:  Resources…………………………………………………………………………  8 

  SECTION 1: RE Program and Processes 
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Teachers who are deemed not eligible based on the above criteria may be considered 

on a case-by-case basis, upon request from the employer. Such requests should be 

submitted in writing to REProgram@ode.state.oh.us 

Districts that hire out-of-state or Teach for America teachers with one or two years of 

previous experience should contact ODE RE Program staff for guidance. 

Q: What district/school are required to participate in the Ohio Resident Educator 

Program? 

A. The chart below identifies which educational entities are required/eligible/not eligible to 

participate in the Ohio Resident Educator Program: 

 

Q:  What are the steps that a district can take to begin implementation of the RE 

program?  

A:   Orientation: ODE requires all districts to register Resident Educators in 2011-2012 and 

provide a Resident Educator Program orientation.   A  Resident Educator Orientation 

Power Point is available on the ODE Resident Educator web page for districts’ use.  We 

strongly suggest that mentors and principals also view this presentation.  

Registration: Resident Educator Program Coordinators (formerly Entry Year 

Coordinators) must register Resident Educators and their mentors in the Connected 

Ohio Records for Educators (CORE) system, as they did with Entry Year teachers in the 

past. If you work in this capacity but cannot access CORE, please contact your district’s 

Ohio Educational Directory System (OEDS) administrator to have the appropriate role 

assigned to you.  

Required Eligible (but not required) Not Eligible 

Chartered school districts Private pre-schools Non-chartered non-public schools 

Chartered community schools Adult corrections facilities   

Chartered non-public schools    

State-supported schools with 

special purpose programs (Ohio 

Department of Developmental 

Disabilities; Ohio School for the 

Deaf; Ohio State School for the 

Blind; Department of Youth 

Services) 

   

mailto:REProgram@ode.state.oh.us
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Q:  What is the time span of the Resident Educator Program?  

A:    The Resident Educator Program is a four-year program that begins in August 2011. 

Q:  Is the RE Program Planning Tool available online? 

A:   Beginning in 2011-2012, the RE Program Standards will replace the Entry-Year     

Guidelines. The RE Program Planning Tool should be completed this fall 2011 and is 

now available in the CORE system to those with the designated roles of Entry-Year 

Coordinator, Treasurer or Superintendent in OEDS. Both the Program Standards and 

the Planning Tool are available on the ODE Resident Educator web page (go to 

www.education.ohio.gov and search key words “Resident Educator”). 

 

Q: When does the Resident Educator registration process begin?  

A:   Registration will be available through CORE beginning in September 2011. All 

registration must be completed by November 15, 2011.  

 

Q:    What resources are available to help Resident Educators succeed?   

 A:    Throughout the program, REs will benefit from both structured and differentiated support 

by mentors and other colleagues through formative processes.  At the end of Year 1, 

mentors provide feedback to REs on their progress and assist REs in goal setting and 

identifying the type(s) of support needed for Years 2-4. 

 

Q:      Are there any exams to take at the end of the RE program? 
 

A:   REs must successfully complete a summative assessment. REs may prepare for and 

take the assessment in Year 3 of their program.  

 

 

 

http://www.education.ohio.gov/
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Q: If I am entering Ohio’s teaching profession from out of state, am I required to go 

through the Ohio Resident Educator Program? 

A:   Eligibility requirements to participate in the RE Program are outlined under Section 1:     

Resident Educator Program and Processes of this FAQ document. Educators who meet 

the eligibility requirements are required to go through the Resident Educator Program.  

 

Q: What happens when a Resident Educator leaves a district before completing the 

four-year program? 
 

A:   The program is portable from one school to another school or even to another district. 

At the end of the school year, the RE program coordinator must complete a “Transfer 

Form” (available on the CORE system) and provide a copy to the Resident Educator 

who is transferring. REs are responsible for keeping all documentation of the work they 

have completed with their mentors (e.g., lesson plans, collaborative logs, etc.).  

 

 

Q:   What are the requirements to serve as a mentor? 

A:  Selection of qualified mentors assures that Resident Educators receive high-quality 

support and assessment in the context of the learning environment. The Ohio 

Department of Education has recommended the qualifications outlined below to serve 

as a mentor. Along with these qualifications, the district may have additional 

requirements such as a mentor application process or targeted training. Ohio Resident 

Educator Program mentors should: 

1.  Meet all of the following qualifications.  

 Five-year Professional License OR two-year Provisional License that has been 
renewed two or more times [Note: The inclusion of provisional license holders is a 

change from previously released information]. 
 

 Five years of teaching experience; and 
  

 Recent classroom experience within the last five years.  
 

2.  Complete the school or district application process.  
 

3.  Be selected by the school or district to attend state-sponsored mentor training.  

4.  Successfully complete state-sponsored mentor training.  

 

  SECTION 2: Mentor 
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Q:  Will REs be assigned a mentor in each of the four years of the program?  

A:   The role of the mentor in the Ohio Resident Educator Program differs from Year 1 to 

Years 2-4. Since the Resident Educator’s first year of teaching is critical, structured 

mentor support and guidance will be provided in Year 1. Differentiated support may be 

provided in Years 2-4. 

 

 Q:   With how many REs can each mentor work?  

 A:   Mentors should be assigned Resident Educators as appropriate for their schedules. 

Full-release mentors can mentor multiple Resident Educators. Full-time classroom 

teachers usually work with a single Resident Educator. Schools and districts retain the 

discretion to make mentor assignment decisions.  

 

Q:    Are mentors required to register in the state’s CORE system? 

A:   As part of the Resident Educator registration process, it is required that each RE’s 

mentor be identified in the CORE system. 

 

 Q:    Can administrators serve as mentors? 

A:   No, unless the administrator who is the mentor is NOT the evaluator of the RE for the 

purposes of employment. The mentoring process is for the purpose of professional 

growth and eventual professional licensure not an evaluative process for the purpose of 

employment. Every effort should be made to keep the formative assessment occurring 

in the RE Program separate from the teacher evaluation conducted by the site 

administrator. For more information on the role of the principal in the RE Program, 

please see the RE Program Standards at the following link:  

 http://www.ode.state.oh.us/GD/Templates/Pages/ODE/ODEDetail.aspx?page=3&TopicRelationI

D=515&ContentID=67249 

 

 

 

 

http://www.ode.state.oh.us/GD/Templates/Pages/ODE/ODEDetail.aspx?page=3&TopicRelationID=515&ContentID=67249
http://www.ode.state.oh.us/GD/Templates/Pages/ODE/ODEDetail.aspx?page=3&TopicRelationID=515&ContentID=67249
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Q: What is the role of the principal in the Resident Educator Program? 

A:     Principals play an important role in the RE Program. For more information on the role of 

the principal, please see Resident Educator Program Standards. In addition, a Principal 

Orientation Power Point is available at the following link: 

http://www.ode.state.oh.us/GD/Templates/Pages/ODE/ODEDetail.aspx?page=3&TopicRelationI

D=515&ContentID=67249 

 

 

 

Q: Is a school or district required to designate a program coordinator?   

A:   Yes. ODE staff communicates on a regular basis with program coordinators to ensure 

they have the most up-to-date information about the Resident Educator Program. 

 

 

Q: How can RE program coordinators be added to the OEDs database to ensure that 

they receive up-to-date information about the program? 

A:   Anyone serving as an RE program coordinator must first be assigned that role in the 

Ohio Educational Directory System (OEDS) by their district. This information then pre-

populates the state’s RE program coordinator list serve. Updates on the RE Program 

are provided through this list serve.  

 

 

 Q:  Where is the Resident Educator license application located?  

 A:   The contact number for educator licensure is 1.877.644.6338.  Licensure information 

can be found at the following link:  

 http://www.ode.state.oh.us/GD/Templates/Pages/ODE/ODEDetail.aspx?page=3&TopicRelationI

D=513&ContentID=1026&Content=105100 

 

  SECTION 5: Licensure 

  SECTION 3: Principal 

  SECTION 4: Program Coordinator 

http://www.ode.state.oh.us/GD/Templates/Pages/ODE/ODEDetail.aspx?page=3&TopicRelationID=515&ContentID=67249
http://www.ode.state.oh.us/GD/Templates/Pages/ODE/ODEDetail.aspx?page=3&TopicRelationID=515&ContentID=67249
http://www.ode.state.oh.us/GD/Templates/Pages/ODE/ODEDetail.aspx?page=3&TopicRelationID=513&ContentID=1026&Content=105100
http://www.ode.state.oh.us/GD/Templates/Pages/ODE/ODEDetail.aspx?page=3&TopicRelationID=513&ContentID=1026&Content=105100
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Q:  What training is required for mentors who have already completed the state’s 

Instructional Mentoring training? 

A:   Mentors who have completed Instructional Mentoring (IM) training during 2009-2011 

need to take only the one-day Resident Educator-1(RE-1) training to qualify as a 

mentor. New mentors will be required to take both Instructional Mentoring Revised and 

Resident Educator-1. These are two separate single-day trainings.  

 

Q:  Does a mentor who was Pathwise (or Praxis) trained need to take two days of 

training? 

A:   Yes. New mentors, including those who did not take Instructional Mentoring training 

during 2009-2011, must take both IM-REvised and RE-1 training. 

 

Q:  When are training sessions for mentors available? 

A:   Trainings are scheduled from July 2011 through November 2011 in locations across the 

state. The state’s “STARS” system provides information on dates and locations.  

 

Q:     Can a Program Coordinator or administrator attend training and then train the 

mentors in the district? 

A:   No. Each mentor in the Resident Educator Program must attend required training led by 

state trainers to become certified. 

 

Q: Are any district personnel (other than mentors) required to take any training? 

A:   No, however the state encourages school and district personnel involved in the 

Resident Educator Program to review the resources and materials that are available to 

support their program (See SECTION 9: Resources). 

 

  SECTION 6: Training 
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Q:  How long is the RE-1 training valid? Will there be other required training for the 

Resident Educator Program? 

A:   The RE-1 training was designed to assist mentors in working with first-year Resident 

Educators during the 2011-2012 school year. It is anticipated that there will be follow-up 

training in Year 2 (2012-2013).  

 

 

 Q: Is funding available for the RE Program?  

 A:   While there is no general revenue state funding available this year, ODE will provide 

$350 of federal Race to the Top (RttT) funds in 2011-2012 for each Resident Educator 

working in a public district, chartered community school, Educational Service Center, 

Career Center or Joint Vocational School. These funds may be used to support mentor 

training, mentor stipends and/or professional development for Resident Educators and 

mentors. Districts may choose to supplement these funds with general revenue funds or 

RttT funds if the work aligns with their LEA Scope of Work.  

To be eligible for ODE funds, districts must register Resident Educators in CORE by the 

November 15, 2011 deadline. Information on the funding request process will be sent to 

eligible district program coordinators in January 2012. Because these are federal funds, 

they may not be allocated to private pre-school or chartered non-public organizations. 

We suggest that these schools continue to use their professional development funds to 

support the Resident Educator Program. 

 

 Q: What is the cost of the mentor training?  

 A:   Beginning July 1, 2010, the cost for each one-day session of mentor training is $85 

regardless of location. The training fee includes materials and lunch. Check the contact 

information for the specific session provided on STARS for information about how the 

payment is to be made and to whom. ODE does not receive any of these funds. Do not 

make a payment to or draw up purchase orders for ODE. 

 

 

 

 

  SECTION 7: Funding 
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Q:     Does the Resident Educator Program apply to career-technical teachers? 

A:     Career-technical teachers are licensed as Alternative Resident Educators for Career-          

Technical Workforce Development Programs.  The Resident Educator Program applies 

to career-technical teachers using the same procedures and protocols as all other 

teachers. 

Q:     When does a career-technical teacher begin the RE program? 

A:     Career-technical teachers begin the Resident Educator program in the first year of    

teaching. 

Q:     Can a career–technical supervisor become a mentor? 

A:     The mentoring process is for the purpose of professional growth and eventual 

professional licensure, not an evaluative process for the purpose of employment. If a 

career-technical supervisor is in an evaluative capacity in any way for the RE, then the 

supervisor cannot act as a mentor. 

 

 

Q:  Where do I find information about the RE Program if I have additional questions?   

A:   For information about the Resident Educator Program go to www.education.ohio.gov 

and search key words “Resident Educator.”  

 

Q: If I have problems registering for IM-REvised or RE-1 training on STARS. whom  

should I contact?  

A:   For issues regarding registration for various Resident Educator trainings on STARS, 

contact Janet Rehkopf, administrative assistant, (614) 644-7446, or 

Janet.rehkopf@ode.state.oh.us. 

 

 

  SECTION 8: Career-Technical 

  SECTION 9: Resources  

http://www.education.ohio.gov/
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Q: Where can I submit a question about the RE Program via e-mail? 

A:   Any questions about the RE Program should be directed to 

REProgram@ode.state.oh.us. 
 

  

  Q: What if I have a question about educator licensure?  

  A:    Please contact the Office of Educator Licensure at educatorlicensure@ode.state.oh.us 

  

Q: How will ODE keep schools and districts informed about the RE Program 

throughout the year? 

A:   Updates will also be provided in the weekly email from the State Superintendent to 

schools and districts and in the ongoing e-mail updates sent by ODE to all RE Program 

Coordinators. Information and updates about the RE program will be also provided on 

the Resident Educator web page at: 

http://www.ode.state.oh.us/GD/Templates/Pages/ODE/ODEDetail.aspx?page=3&TopicRelationI

D=515&ContentID=67249 

mailto:REProgram@ode.state.oh.us
mailto:educatorlicensure@ode.state.oh.us
http://www.ode.state.oh.us/GD/Templates/Pages/ODE/ODEDetail.aspx?page=3&TopicRelationID=515&ContentID=67249
http://www.ode.state.oh.us/GD/Templates/Pages/ODE/ODEDetail.aspx?page=3&TopicRelationID=515&ContentID=67249
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1. A New System for Ohio
2. What is Residency?
3. Why Residency?
4. Ohio Resident Educator Program
5. Ohio’s Resident Educator: “What do I need to know and do?”
6. System of Support for the Resident Educator

 What will the District/School do to support my residency?
 What will the Principal do to support my residency?
 What will the Mentor do to support my residency?

7. Resources to Ensure a Successful “Journey to Excellence”
8.    The one question to never stop asking…

Resident Educator Orientation Agenda
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Resident Educator License
 2009: New licensure system 
 2011: First Resident Educator licenses issued 

Ohio Resident Educator Program 
 2009‐2010 and 2010‐2011: Transition Resident Educator Program
 2011‐2012: Ohio Resident Educator Program begins

A New System for Ohio 
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Residency is a time to practice, refine and gain 
a deeper understanding of the art and science of

teaching under the guidance of a certified mentor and

the support of a professional learning community. 

What is Residency?
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Resident Educator Program: Foundation

 Ohio Standards for the Teaching Profession
 Ohio Continuum of Teacher Development

Ohio Resident Educator Program
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Ohio Resident Educator Program

Ohio Standards for the Teaching Profession

The Ohio Standards for the Teaching Profession
were developed for use as a guide for teachers
as they continually reflect upon and improve
their effectiveness as educators through all
stages of their careers.  
The Ohio Standards for the Teaching Profession are available on ODE’s website  at
education.ohio.gov, search key words “educator standards board”
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The Ohio Continuum for Teacher Development delineates 
five levels of teacher development.

Level Describes

Emerging Pre‐Licensure; the teacher education candidate

Developing Residency; the teacher whose skills are developing

Proficient The teacher who is applying knowledge and skills 
independently

Accomplished The teacher who is fully skilled and able to integrate 
knowledge and experience ‐ in instruction, curriculum and 
professional development ‐ into practice

Distinguished A teacher leader, consistently innovative, contributing to 
the professional learning community

Ohio Resident Educator Program
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The Ohio Continuum of Teacher Development 
is a tool to:

 Help teachers
• Self‐assess to determine level of development in each of

the standards
• Set goals to focus on areas of growth

 Target professional development that will advance growth
 Aid mentors in meeting the needs of their Resident Educators

Ohio Resident Educator Program
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 Teaching and Learning Cycle
 State mentor training
 Formative assessment
 Monitor and document REs’ progress
 Summative, performance‐based 
assessment

Resident Educator Program: Components

Ohio Resident Educator Program
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The Ohio Resident Educator Program 
Reflects the Teaching and Learning Cycle 

9/1/11 finalPage | 10



State Mentor Training
 Instructional Mentoring (IM)
 Resident Educator‐1  (RE‐1)

Ohio Resident Educator Program
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 Formative Assessment is an important 
component of Ohio’s Resident Educator 
Program 

 Formative Assessment includes an 
ongoing cycle of data collection and 
feedback

Ohio Resident Educator Program
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Formative Assessment

 Communicate with mentor and principal
 Resident Educator Program processes, 
protocols and tools
 Evidence and artifacts

Ohio Resident Educator Program

9/1/11 finalPage | 13



Monitor and Document Resident Educator
Progress

 Mid‐Year Goal Review
 End‐of‐Year Formative Progress Review

Ohio Resident Educator Program
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Years 1‐2 Formative Assessment
Processes and Tools

1. Resident Educator Self‐Assessment
2. Assessment of Student Learning
3. Instructional Planning
4. Mentor Observation of Resident Educators 
5. Professional Goal Setting Process

Ohio Resident Educator Program
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“What do I need to know and do?”

Resident Educator 
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Resident Educator: Year 1

During YEAR 1 of the Resident Educator Program, the Resident Educator will 

 Communicate with mentor and principal

 Use formative assessment activities to collect evidence and advance practice

 Use the state‐designed formative assessment tools (e.g., goal setting, self‐
assessment)

 Document instructional meetings with mentor using the Collaborative Log

 Maintain a collection of evidence and documents to inform summative 
assessment
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Resident Educator: Year 2

During YEAR 2  of the Resident Educator Program, the Resident Educator will 

 Continue processes, protocols, and tools from Year 1

 Utilize differentiated support and resources to move 
toward meeting Year 2 goals

 Complete Year 2 Formative Progress Review
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Resident Educator: Years 3-4

During YEARS 3‐4 of the Resident Educator Program, the Resident Educator will 

YEAR 3
 Prepare for summative assessment

Year 3/4
 Successfully complete summative assessment

Year 4
 Participate in professional development and leadership  activities
 Re‐take deficient portions of summative assessment
 Complete Resident Educator Program requirements, secure signatures of   

mentor and superintendent or designee and apply for the 5‐year professional 
license.
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What will the 
DISTRICT/SCHOOL 

do to support my 
residency?

System of Support
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District/School: Year 1

During YEAR 1 of the Resident Educator Program, the District/School will 

 Provide district/school orientation

 Determine eligibility and register Resident Educators

 Select, assign and support mentors

 Provide time and support for mentor training

 Provide support and professional development for
Resident Educators and mentors
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What will the 
PRINCIPAL

do to support my 
residency?

System of Support
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Principal: Year 1

During YEAR 1 of the Resident Educator Program, the principal will

 Work with program coordinator to select and assign mentors 

 Ensure mentors attend state training 

 Provide time for mentor‐Resident Educator collaboration

 Provide opportunities for reciprocal observations 

 Collaborate with mentor and Resident Educator to align Resident
Educator goals
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Communication: RE-Mentor-Principal
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System of Support

What will the 
MENTOR

do to support my 
residency?
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Mentor: Year 1

During Year 1 of the Resident Educator Program, the mentor will

 Attend all required training to obtain certification

 Communicate with the Resident Educator and building 
administrator

 Respect the confidential relationship with the Resident 
Educator and principal

 Support Resident Educator through the use of formative 
assessment processes, protocols and tools

 Collaborate with the program coordinator to complete end‐of‐
year Formative Progress Review
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Mentor: Years 2-4

YEAR 2:
 Provide differentiated support to meet the needs of each Resident 

Educator 

YEAR 3:
 Facilitate and support the Resident Educator in preparing for

summative assessment

YEAR 4:
 Facilitate and support the Resident Educator  to “re‐take“ deficient

portions of summative assessment
 Facilitate Resident Educator participation in professional 

development and leadership activities

9/1/11 finalPage | 27



Resident Educator Program Year 1 Timeline
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 District/School Program Coordinator

 ODE website: education.ohio.gov
 search key words, Resident Educator

 Program Questions:
 REProgram@ode.state.oh.us

 Licensure Questions:
 educatorlicensure@ode.state.oh.us

Resources to Ensure A Successful  “Journey to Excellence”
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“How can I be a better educator 
tomorrow than I am today?” 

The one question to never stop asking…
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When an experienced teacher
mentors a new one, how does the
veteran’s teaching life change?

Susan G. Hanson

M
entoring programs to support new teachers
have proliferated in U.S. school districts,
giving experienced classroom teachers the
opportunity to serve as mentors for
novices. Although analyses of mentoring

programs have primarily focused on how they benefit new
teachers, good programs also support the growth of those
who do the mentoring.

Few empirical studies have focused on how new teacher
programs influence mentors themselves (Hanson, in press;
Hobson, Ashby, Malderez, & Tomlinson, 2009). Mentoring is

a professional role that requires knowledge and skills beyond
those needed to be an exemplary teacher. Professional
renewal, enhanced self-esteem, more reflective practices, and
leadership skills are among the benefits that come to those
who mentor. The knowledge and skills that experienced
teachers acquire as part of mentor training and practice can be
viewed as part of the continual professional growth good
teachers seek throughout their careers.

How Full-Time Mentors View Their Experience
In the past four years, I have interviewed 21 full-release
mentors, each several times. All were teachers who had been
released from the classroom to mentor new teachers full-time
in the urban school districts of Boston or Durham, North
Carolina. All the mentors were participating in the training
and support program of the New Teacher Center (NTC),
which was established to help novices survive their early years
in teaching and emerge as skilled professionals. The center
provided comprehensive professional development to more

76 E D U C AT I O N A L L E A D E R S H I P /  M AY 2 0 1 0

What Mentors Learn
AP PHOTO/THE PLAIN DEALER, TRACEY BOULIAN

Hanson pp76-80_2:EL Template  3/30/10  10:23 PM  Page 76



than 5,000 mentors during the 2008–09 school year 
(See www.newteachercenter.org.)

My goal in examining the journeys of these 21 mentors was
to learn how mentoring programs help experienced teachers
grow in their careers. These teachers had taught between 5
and 30 years before being selected to work as full-time
mentors for their districts; each supported about 15 new
teachers throughout the school year.

Being a full-release mentor profoundly affected the develop-
ment and practice of these experienced teachers. Teacher
mentors explained how mentorship helped them grow in
three main areas.

Gaining a Broader Perspective
Consider what it’s like for an experienced teacher to begin a
new job as a full-time mentor. For example, Toby, a classroom
teacher with 20 years of experience, was selected by a panel of

educators and administrators from her school district to
become a full-release mentor. The new job required Toby to
move from her comfortable role as a successful classroom
teacher in a school where she was respected to a new role
supporting beginning teachers across the district. She was
excited about this new opportunity to support novice teachers
full-time, despite feeling melancholy about leaving students
and colleagues at her old school.

In her first two years as mentor, Toby attended four three-
day training sessions for new mentors provided by the New
Teacher Center. In her third mentoring year, she attended
two training sessions and consulted with other mentors
several times a month. In these sessions, trained facilitators
taught Toby and other mentors skills they would need to
guide inexperienced teachers. The training content included
using professional teaching standards and assessing a
teacher’s practice through formative assessment, meeting
teachers’ needs as adult learners, building trust, communi-
cating effectively, addressing inequity related to student

learning, and using data to inform teacher practice.
As she began this training, Toby was not aware that the

experience would transform the way she viewed herself,
teacher development in general, and the schools in which she
worked. She later reflected,

My learning curve has been in upward mode the whole year.
There isn’t a day I haven’t learned something about myself, about
my beginning teachers, about my school, or about the school
system. . . . Being in the classroom, you have a job to do, and
your focus is really on the teaching and learning in the classroom.
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About Teaching
Mentors gained a “global” 
view that affected their 
vision of good schools 
and good teaching.
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This year, my focus was different, insofar
as I was looking at the relationship of the
teacher and the students, and then the
relationship of the school to the teacher.

Mentors unanimously reported that
their new role led them to develop a
new awareness, particularly through
observing many classrooms in schools
in which they had not previously
taught. They sometimes saw significant
differences in working conditions and
administrators’ approaches. As outsiders
building relationships with teachers and
administrators, first-year mentors
learned to see issues from both the
teachers’ and administrators’ perspec-
tives. This broadening of perspective
and the personal insights that came with
it were transformational for many
mentors. Several mentors said they
gained a “global” view that affected their
vision of good schools, good teaching,
and how to help teachers improve their
practice.

Before becoming a mentor, Janet
taught high school science for 10 years
in a large, racially mixed high school
with a wide range of student abilities
and an excellent reputation. Although
Janet loved her advanced placement
classes, her favorite students were those
who faced many challenges. Janet
requested to be a mentor in a local low-
performing high school whose popula-
tion was 90 percent minority students.
She realized that for many of these kids,
the school experience was quite
different from what it had been for
students in her former school, partly
due to school culture. Jane observed,

I think creating a culture where
academics are the most important thing
in school should be number one. And I
assumed that in every school in the
country, that was what was happening;
but that’s not what’s happening in the
school where I am now. . . . As a mentor, I
see 18 different classrooms, and I see how
the entire school functions. The students
who attend the school have very little 

respect for education and the adults in 
the building. . . . I’ve learned the impor-
tance of a competent administration, the
frustration that many teachers feel, and
how poorly a school functions if there is
no consistency.

Cathy, a former high school history
teacher, noted,

As a teacher, I was quite happy to just
close my door and be in my room
because I was good at it and my kids were
good at it and so it was easy to just think,
“All you other people [need to] figure out
how to get it good in your room.” That’s
different for me now.

Cathy had her first experience with a
highly segregated school when she
began mentoring; she saw up close the
disadvantages for students of such 
isolation:

The kids have no concept of reality. . . .
They live in a segregated neighborhood,
they go to a segregated school. . . . I have
a real issue with segregated schools now.

When she finished her mentoring
stretch, Cathy committed herself to
teaching in an integrated school.

Deepening Understanding of
Professional Development
A comprehensive professional develop-
ment program for mentors helps
teachers gain needed knowledge and
skills. It also shows them how high-
quality professional development oper-
ates. The New Teacher Center model
includes weekly three-hour meetings,
called Mentor Forums, in which
mentors are encouraged to become
agents of their own growth, working
within a community of other profes-
sional educators. This collaborative
community helps mentors apply their
learning, problem solve together on
dilemmas encountered while mentoring,
share evidence of their work, analyze
data on beginning teacher practice, and
develop leadership. They support one
another and engage in dialogue with
colleagues. Forums are led by the
mentors themselves, who plan and facili-
tate activities for each gathering and
teach one another new concepts and
strategies.

Problem solving with fellow mentors
helped Janet get through to a somewhat
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nonreceptive mentee. Janet mentored
Barry for two years. Like other mathe-
matics teachers at his school, Barry
found that only about 20 percent of his
students passed the state mathematics
exams. He was continually frustrated;
although he explained how to do prob-
lems, students didn’t understand. Janet
noticed during classroom observations
that Barry would ignore questions from
some students or get annoyed at them.
During coaching sessions, she tried to
make suggestions about responding to
every question, but he didn’t like to be
criticized and responded defensively.
Janet often left their meetings dis-
couraged because Barry did not seem
open to trying different strategies.

One day Janet overheard students
saying that Barry was a scary teacher.
One student—who often acted out—
said he couldn’t learn with this teacher
because asking questions in his class was
too frightening. Hearing this remark
strengthened Janet’s resolve to help Barry
change his attitude about inattentive
students—but she wasn’t sure how. 

Janet recalled that fellow mentors had
talked a lot at one training about how to
help teachers think about what is in their
control. She also turned to her assigned
mentor buddy to share her frustration
and ask if he had any ideas. She and her
buddy did an activity called problem
pose/problem solve centered on Janet’s
frustration, without using the teacher’s
name. Janet’s buddy encouraged her 
to have what mentors call a “fierce
conversation.”

Weeks later, when the topic of what

students thought of his class came up,
Janet got up the courage to tell Barry
what she had overheard and ask whether
he thought there was any truth to it.
Barry seemed surprised, but admitted,
“If I have a kid who is acting out or not
listening, he is dead to me. I won’t allow
him to ask questions.” Janet responded
that there will always be students who
check out for the day, but they still need
to come back and learn the next day. She
asked Barry to consider how he could
make class better for such learners.

Not much changed that second year,
but as a third-year teacher, Barry told
Janet—now an academic coach in his
school—that he was so bothered by his
students’ low scores that he was consid-
ering quitting teaching. Janet took the
opportunity to suggest again that he
reflect on his attitude toward inattentive
students.

She later reflected, “Having the fierce
conversation with Barry was one of the
hardest decisions to make.” The reward
for taking that risk didn’t come quickly,
but eventually, Barry asked his students

whether he was mean and scary. When
they said, yes, Barry resolved to let
students ask as many questions as they
wanted, no matter how annoyed he felt.
He also started doing backward planning
and reflecting more on his lessons, areas
Janet had worked with him on. His
learners’ standardized test scores soon
showed enormous growth, and some
students began saying how much they
enjoyed his class. Janet believes her
guidance played a role in pushing Barry’s
practice forward.

The culture of inquiry that is
purposely created in mentor forums
provides a model of collaborative
learning that mentors can transfer to
their experience nurturing new teachers.
Rita noted that the weekly forums
brought to new teachers “the feeling of
being honored as a professional, the
feeling of being able to study something,
discuss it with your peers, and imple-
ment some tiny change in your practice
from being nurtured in that environ-
ment.” Many mentors described these
forums as the best professional develop-
ment they had ever had. Across districts,
mentors emphasized the value of
meeting with a group of educators who
offered them valuable insight from years
of experience.

Continued meaningful interactions
with colleagues can significantly alter an
experienced teacher’s perspective. As
Janet reflected,

For more on how mentors and new teachers learn from each other,
read the online article, “Learning from the Other Generation” by
Heather Lattimer, Mary McBride, and Diana Combs at www.ascd.org
/publications/educational_leadership/may10/vol67/num08/Learning
_from_the_Other_Generation.aspx
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Professional renewal, enhanced 
self-esteem, more reflective practices, 
and leadership skills are among the 
benefits that come to those who mentor.
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When I first started as a mentor, I was
coming from a teaching situation where 
I was pretty isolated. . . . I knew that I was
getting the job done. I was just doing my
own thing, and I was not a collaborator. 
I feel 100 percent different about that now.
I am a total collaborator.

Such experiences build an under-
standing of meaningful professional
development in an authentic learning
community. Once mentors experience
this, they thirst for similar experiences.

Developing Teacher Leadership
Despite being highly respected teachers,
many mentors did not see themselves as
teacher leaders. As mentors deepened
their coaching skills and gained experi-
ence, they gained confidence in them-
selves as leaders.

Effective mentoring requires the
ability to build adult relationships and
collaborate. Mentors must be skilled at
articulating teaching strategies, analyzing
evidence, and supporting teacher growth
every day. Mentors must learn to unravel
the complexities of establishing relation-
ships among all those who have a stake
in beginning teachers’ success. Working
successfully with administrators who
supervise new teachers, while main-
taining the confidentiality needed to gain
teachers’ trust, is an important aspect of
the work. Negotiating this complex
arrangement helped mentors’ leadership
emerge, as comments from Karen, a
third-year mentor, show:

I feel much more capable of speaking with
principals in a firm, positive, professional
way. I feel more able to carry myself
professionally, with confidence. There’s
something about professional behavior,
some boundaries or some assumptions of
politeness and respect; I will respect you
and you will respect me. . . . Just starting
out meetings with principals by saying,
“So, I know you don’t have a lot of time.
There are three things I would like to
cover with you. I would like to cover this,
that, and the other. How does that sound
to you?”

By the second or third year of
mentoring, most mentors have worked
with a variety of administrators and
teachers and have led workshops or
teacher learning communities. Such
experiences bring mentors enough confi-
dence to broaden their vision of what
they can do, personally, to help improve
teaching and learning at their schools.
As Sandy described,

I’ll be working on something or observing
somebody and I’ll see a need for some-
thing. I’ll think to myself, “Gosh, this
school needs to have a workshop on [a
particular topic] and then I’ll think, “Oh
wait, that’s me! I’ve got to do that!” I didn’t
realize that last year. I guess it never
dawned on me that I was a leader. . . that
I was going to be taking the initiative to
do things.

As mentors perceive the need for
somebody to take on stronger leadership
in support of teachers at their school
sites, they develop leadership skills
themselves. Many mentors assigned to
work in challenging schools find them-
selves advocating for better working
conditions for novice teachers.

The Promise of the 
Full-Release Model
Most full-time mentors greatly enjoy
their work. After their term as a mentor
is over, they often want to continue the
growth and collaborative leadership that

they had a taste of as full-time mentors.
For example, when Janet thought about
her professional life after mentoring, she
realized that collaboration would be vital
to her:

Having the opportunity to work with
some of the best teachers in the district as
a community [is] fun because people are
inspired and inspiring and it’s a collabora-
tive effort. I like being in a group like that.
So in my next job, that’s definitely one of
the things that I’m going to look for. If I
have a choice of schools, I will look for a
department that works together.

My interviews with full-time mentors
suggest that experienced teachers are
strongly influenced by their work
guiding new teachers and working in a
professional learning community. Intro-
ducing well-defined roles for experi-
enced teachers and creating a clear
pathway for classroom teachers to
become school leaders offer promise for
improving instruction in schools and for
the teaching profession. By establishing
such pathways—and providing teacher
mentors with effective preparation and
support—schools can encourage great
teachers to use their potential to improve
teaching and learning.
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